
New 
lingua 
franca
Page 20

Volume 12 • Number 4 • April 2007   Your Guide to Education www.teacher.co.za

Teaching joins the 
tech age  Page 4

Most 
improved 
schools
Page 6

Rewarding 
excellence
Page 2

Authorised financial services provider
The Standard Bank of South Africa Limited (Reg.No.1962/000738/06).   SBSA 407311-7/06

Inspired. Motivated. Involved.

.

.

Successful living starts with clever banking habits
Get a Standard Bank current account and manage your money wisely 

using our AutoBanks, Internet, telephone or cellphone banking

407311 5x7 Teacher Ad Press.indd1   1 7/10/06   11:12:45 AM

T
he faculty of education at 
the University of Johannes-
burg (UJ), formerly known 
as Randse Afrikaans Uni-
versteit, in Auckland Park, 

Gauteng, is transforming itself into 
a home that promotes a humane and 
caring ethos that would inspire stu-
dents to value teaching as a profession.

This should be sweet music to the 
ears of Education Minister Naledi 
Pandor, whose department recently 
launched Fundza Lushaka, a bursary 
scheme aimed at wooing young minds 
into teaching.

The dean of the faculty of educa-
tion at UJ, Professor Saartjie Gravett, 
said adopting this new philosophy is 
important for the faculty because it 
values education highly. 

She said the faculty believes that 
many teachers leave the profession 
because of a lack of adequate support 
and care. The majority of education 
training institutions focus on the aca-
demic needs of their students, while 
overlooking their human or “affec-
tive” development, said Gravett. 

The education faculty at UJ aims 
to embrace the values of caring. This 

would not only motivate students, but 
also create a conducive and supportive 
learning environment, said Gravett.

To this end, at the end of March the 
faculty took 300 of its first-year stu-
dents on an environmental learning 
excursion to the Golden Gate High-
land National Park in the Free State 
to “unpack the National Curriculum 
Statement” and to “learn to teach in a 
more interdisciplinary way”. Students 
were divided into three groups, each 
of which spent five days at the park. 
the Teacher joined the first group to 
observe the new approach in action. 

Dr Josef de Beer, who was instru-
mental in conceptualising and coor-
dinating the programme, said the aim 
was to expose students to new, effec-
tive and integrative teaching practices. 
“Our education has been compartmen-
talised and we feel students should be 
able to teach across the curriculum.”

The environment is used as a vehi-
cle for learning, said De Beer. “The 
hidden curriculum [was] to provide 
a programme that will motivate and 
inspire new students and it also pro-
vides a wonderful opportunity for 
staff and students to learn and to get 

to know one another.”
The students paid a nominal charge 

of R100 each and the faculty subsi-
dised them with R800 each.

Gravett said students spend more of 
their time learning within a formal aca-
demic setting and the faculty wanted 
to give them skills and knowledge 
in a different learning environment, 
where they can interact freely with one 
another and with their lecturers. 

“Bringing them to this part of an 
environment ... would help us address 
the affective part that you cannot do

To Page 2

Thabo Mohlala joined Johannesburg University students on an environmental learning excursion

A culture of caring
University of Johannesburg’s education students make their way to the scenic Cathedral Caves. Photograph supplied by University of Johannesburg
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in a formal teaching environment,” 
said Gravett.

Practical exercises were designed 
to encourage participation, such as 
“egg-straordinary Earth!” and the 
making of a sun-cooker.

In the first activity, each group was 
given an egg and asked to design a 
gadget that would prevent it from 
breaking when thrown from a height 
of two metres. The lesson was that if 
people do not treat the Earth as valua-
ble, it will be easily destroyed. So teach-
ers must promote good environmental 
practice. Similarly, teachers can make 
or break a child. They must guide 
learners and help create an environ-
ment where they feel cared for so that 
they can perform to their potential.

The sun-cooker exercise inspired 
some wacky and ingenious designs. 
Students were given materials such 
as cardboard, foil, plastic wrap and a 
can that had been painted black. The 
aim was to assemble these objects to 
create a device that could heat water 
to a certain point. The group with the 
highest reading came first. 

The exercises encouraged group 
work and interaction, creativity, 
critical thinking, listening skills 
and lateral thinking. Students also 
compiled portfolios in which they 

recorded their observations. 
SanParks staff gave presentations 

about conservation and the challenges 
they face such as erosion, fire and 
alien invader plants. It also provided 
a guide during group walks to scenic 
spots such as the Cathedral Caves and 
Mushroom Rock. 

Students were taken on a tour of the 
Basotho Cultural Village, where they 
learned more about the Basotho cul-
ture and history. They were also invited 
to make “educational pledges” about 
why they wanted to become teachers 
and this exercise culminated in a gala 
dinner where a winner was crowned. 

Nontokozo Ndlovu (18), who comes 
from Nkandla in KwaZulu-Natal, was 

one of the youngest members of the 
touring students. She praised the idea 
of being taught outside the formal 
campus environment. “Working in 
groups, discussing and getting physi-
cally involved in doing things are 
what I enjoyed most,” said Ndlovu. 
Asked why she decided to study to 
become a teacher, she said: “I wanted 
to teach because of my love for chil-
dren. Children are easy to work with 
as they have no issues.” Ndlovu is 
studying English and isiZulu.

Michelle Meeske from Krugersdorp, 
west of Gauteng, said: “Kids are not 
negative, they are always positive and 
are fun to work with.” The 18-year-old 
is studying maths and life-orientation 
and said she took teaching to help 
change perceptions among children 
that maths is difficult. 

But more than anything, Meeske 
took a liking to teaching to prove the 
detractors of the profession wrong. “I 
see teaching as more of a challenge 
than any profession.” 

Meeste praised the faculty for organ-
ising the excursion. “I was curious to 
see how one can use the environment 
to teach maths. I also wanted to expe-
rience how learning outside of a for-
mal school environment would feel. I 
found the setting inspiring and practi-
cal. It was fun.”
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M
m a m o s a d i  M o n -
areng, Thamsanqa 
Makhathini and Colin 
van Tooren are cat-
egory winners in the 

annual Aggrey Klaaste Mathematics, 
Science and Technology Educator 
of the Year Awards. Their hard work 
and dedication has won them each 20 
computers for the schools they serve.

Monareng won the General Educa-
tion and Training category; Makha-
thini the Further Education and Train-
ing category; and Van Tooren, the 
Retired category. The awards function 
was held in Midrand, Gauteng, recently 
and was attended by, among others, 
Education Minister Naledi Pandor. 

Eight years ago, the Telkom Foun-
dation and the Aggrey Klaaste Nation 
Building Foundation decided to put 
together an award that would recog-
nise and reward deserving teachers 
in the maths, science and technology 
arenas. The objectives are to increase 
an awareness around maths and sci-
ence, create prestige for otherwise 
neglected fields and reward excellence 
by acknowledging hard-working indi-
viduals who are making a difference.

The Aggrey Klaaste Mathematics, 
Science and Technology Educator of 
the Year Awards then evolved.

The awards are open to public school 
teachers at the General Education and 
Training level and the Further Educa-
tion and Training level, and to teach-
ers who have retired from the profes-
sion. The finalists for these awards are 
chosen through a provincial awards sys-
tem and must meet strict criteria. They 
must demonstrate a love for maths, sci-
ence or technology and show a willing-
ness to explore new ideas to improve 
teaching. They must encourage learn-
ers to become independent and instil in 
them a love for maths, science or tech-
nology; and they should have a proven 

track record in producing good results.
Such educators must also lead by 

example and be respected members of 
their community; encourage learners 
to discover and explore maths, science 
or technology projects using relevant 
methods; and must also participate in 
professional associations and display 
content knowledge for teaching.

Monareng, who teaches technology 
to grade seven and eight learners and 
maths to grade seven learners at Kay-
alethu Secondary School, near Sun City 
in the North West, says the award came 
“due to my dedication and knowledge 
of the subject content of technology”.

She does not rush home at 2pm when 
school ends but is available to learn-
ers for assistance. She is also involved 
in maths remedial classes for grade 12 
learners who need assistance.

Her technology learners do not use 
computers at this impoverished school, 
but Monareng gives them resource 
and capability tasks — learners are 
encouraged to collect unwanted items 
from their homes, which are used in 
class. “We have projects where we use 
recycled goods like cardboard boxes 

and plastics,” she says. Furthermore, 
she tries to make lessons interesting 
through the use of exciting visuals.

Monareng, who has been teaching 
at Kayalethu since 2004, will be set-
ting up a computer science laboratory 
where she will be introducing com-
puter literacy to learners.

V
an Tooren, who won the 
retired category, said win-
ning the award was “about 
the most exciting thing in 
a long teaching career”. 

Based in Eshowe, KwaZulu-Natal, Van 
Tooren started teaching in 1961 and 
after retiring as headmaster of Eshowe 
High School in 1991, he spent nine 
years as a senior lecturer at the Eshowe 
College of Education. It was here that 
he realised the severe lack of personnel 
and apparatus in the teaching of the 
sciences. “I didn’t know how to help. 
However, a friend in Grahamstown 
had a mobile biology lab. I adapted the 
idea to suit the science circuit.” 

Van Tooren sent his project plan 
for a mobile science laboratory to the 
Shuttleworth Foundation and three 

years later received sponsorship. In 
August 2006, Van Tooren set off in his 
bakkie (known as the Eshowe Mobile 
Science Lab) equipped with appa-
ratus and instruments and visited 
matric learners in 16 rural schools. “I 
drive to a [scheduled] school with two 
technicians and demonstrate prac-
ticals.” The team covers 19 examin-
able practicals in the grade 11 and 12 
science syllabus. They set up experi-
ments, strip them, divide the class 
into three or four groups and get the 
learners to do the experiments them-
selves. “Some of these learners have 
never seen a test tube before and they 
are very receptive to the demonstra-
tions,” said Van Tooren.

Van Tooren’s intervention last year 
saw an improvement in the perform-
ance of learners who attended the 
practicals. This year his mobile lab 
will visit 33 schools and he is expect-
ing support from the KwaZulu-Natal 
education department.

His 20 computers will be housed 
in the Eshowe Environmental Cen-
tre and will be accessible to the 33 
schools he is reaching out to.

South Africa has three major 
challenges affecting the lives 
of our people, namely poverty, 

unemployment and HIV/Aids. In 
every black community, more than 
80% of the people are without a stable 
job to earn a decent income.  

Unfortunately, learners at school 
become victims of circumstance as 
most of them are being raised by single 
parents or grannies or siblings. 

Thanks to the education depart-
ment for the provision of nutritional 
programmes in our schools. At least 
learners are provided with one meal 
per school day.

Makhoarane Primary School in 
Dobsonville, Soweto, is dealing with 
the poverty ravaging our communi-
ties by involving all members of the 
school community: teachers, par-
ents and learners. For many years, 
teachers at Makhoarane would 
bring clothes and food for needy 
children. At times they would buy 
food or give the children money to 
buy food of their choice. Parents 
are encouraged to donate unused 
uniforms for needy learners, and 
the learners themselves help to 
raise money through civvies days et 
cetera. Some of the money collected 
is used to buy vegetables and meat 
bones to prepare food for the needy 
children. 

As a school, we encourage learners 
to practise the spirit of ubuntu by shar-
ing their food with those who may not 
have something to eat. The purpose is 
to address poverty alleviation and to 
build a team spirit among learners. 

As the principal I approached some 
supermarkets and grocery stores to 
donate food products to the school. I 
wrote to different retail managers and 
the response was overwhelming.

I would like to thank the Spar 
supermarket in Feather Brook for 
its willingness to participate in this 
venture. Every evening at about 
7.45pm, I collect all the remaining 
food from the shop for the needy 
learners at my school. Some eve-
nings I collect containers full of 
food and other evenings containers 
are half full, but I have never once 
returned home empty-handed. What 
I appreciate most is that the food is 
delicious and fresh. 

I approached Makro in Stru-
bensvalley in January this year. It 
embraced the concept with great 
enthusiasm and is now part of the 
initiative. To date Makro has donated 
gift vouchers amounting to R3 000, 
which were used to buy basic gro-
ceries — such as samp, rice, beans 
and meat — for our learners. 

Addressing the problem of pov-
erty is a collective effort that must 
always be encouraged. If all schools 
can learn from both the success sto-
ries and challenges experienced by 
other schools, education in South 
Africa will always be exciting and 
appreciated by all.  

I believe that communities, par-
ents and the school itself, can 
resolve most of the challenges in our 
schools.

Tumelo Mabitsela is principal of 
Makhoarane Primary School in 
Dobsonville, Soweto

A DAY IN 
MY LIFE

A culture of caring

Feeding 
the needy

The sun-cooker exercise inspired 
some ingenious designs

Rewarding excellence
Primarashni Gower speaks to the maths, science and technology educators of the year

The Aggrey Klaaste Educator of the Year Awards was attended by Naledi Pandor (left). Category winners were 
Mmamosadi Monareng and Colin van Tooren (centre right) with Thabo Leshilo of The Sowetan. Photo: Emil Wessels
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Reach for the stars

Thabo Mohlala

‘H
ands up those who 
know who the black 
person to invent a 
clock is,” said the 
teacher to her class. 

No child raised a hand. “Does any-
one know who Patricia Bath is? Who 
is the black person who invented 
the electric kettle in 1922?” Again, 
no hands were raised.

Most children don’t know the 
answers to these questions. The 
reason? There is very little written 
about black scientists and inventors. 

The lack of information prompted 
Michael Williams, chief executive of 
BIS Publications, to set up a series to 
record the achievements of scientists 
and inventors of African descent . 

Williams believes that his series, 
Black Scientists and Inventors, will 
inspire children to “reach for their 
dreams”. 

Said Williams: “One thing I discov-
ered was the lack of books or materi-
als about the contributions made by 
black Africans, African-Americans 
and Americans. After I made my 

own personal research, I came up 
with the idea of the book.”

The first published title, which 
hit the shelves in 2000, received 
rave reviews from the media, par-
ticularly from the BBC, which fea-
tured it in its programming. After 
that, said Williams, the demand 
was phenomenal. 

The books, which feature biogra-
phies of prominent black scientists, 
are aimed at children aged between 
six and 16. South African children can 
easily identify with the featured scien-
tists. The third series, for instance, fea-

tures Hamilton Naki, a South African 
gardener-turned-scientist. Naki made 
headlines as the right-hand man of 
the late heart transplant specialist 
Chris Barnard when they performed 
the first successful heart operation in 
South Africa. 

Already,  books that feature 
Mahatma Gandhi, Mother Theresa 
and Nelson Mandela have been 
translated into Zulu and Xhosa, 
making them even more accessible 
to South African children. 

Williams, who lives in the 
United Kingdom, recently vis-
ited South Africa to identify 

an additional local distributor to 
increase circulation here. Currently 
the books are distributed to libraries 
through Cape Town-based distributor 
Hargraves Library Service. 

Williams said the book is a valuable 
resource for teachers as it has ques-
tions on the biographies, activities 
based on the questions, an answer 
section, a timeline of scientists and 
inventors and inventions, a glossary 
and bibliography for further reading.

Asked if the poor culture of reading 
among people means few black peo-
ple would read the book, Williams 
said the book has been carefully put 
together to overcome some of these 
problems. He said a great deal of 
planning went into the design of the 
cover to “pull” potential readers. 

Williams added that the book is 
very relevant to South Africa at this 
stage when the country is faced with 
a critical shortage of technical skills. 
“You need more black children to 
get training in science and engineer-
ing programmes,” he said.

A series on 
black scientists is 
encouraging young 
minds to think big

tures Hamilton Naki, a South African 

Williams, who lives in the 
United Kingdom, recently vis-
ited South Africa to identify 

Michael Williams, the creator of Black Scientists and Inventors

ICT boost for 
Mooi Nooi

Thabo Mohlala

Schools and communities around 
Mooi Nooi in North West will be 
major beneficiaries of an ICT in edu-
cation programme recently launched 
by the Lonmin Community Devel-
opment Trust and Microsoft South 
Africa (MSA). 

MSA has already, through its 
Partners in Learning programme, 
“funded and provided the national 
teacher professional develop-
ment model for the initial train-
ing of teachers”. As part of the new 
deal, Lonmin will take over and 
fund more than 500 teachers in 29 
schools in Mooi Nooi. 

Lonmin Community Development 
Trust president Kgomotso Tshaka 
said the signing of the memoran-
dum “was a seal on our partnership 
and commitment to empowering our 
learners together to realise their true 
potential” . 

Tshaka said technology is “trans-
formative” as it leads and enables 
change by “connecting people to 
information and opportunities that 
empower them to dream and act on 
a bigger scale than before”. 

“By raising ICT competency in 
rural communities, Microsoft, its 
partners, Lonmin and government 
are determined to reduce the dig-
ital divide and enable learners and 
their communities to realise their 
full potential,” said Ashley de Klerk, 
public sector director at MSA. 

De Klerk said so far MSA had, 
through the Partners in Learning 
model, trained officials from the 
national department of education in 
most of the nine provinces, including 
more than 8 600 master teachers.
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T
he winds of digital revo-
lution have taken educa-
tion by storm and do not 
appear to be relenting. 
Today’s new buzzword 

— raved about by e-learning fanatics 
— is podcasting and it is being hailed 
as an innovation that will enhance the 
quality of teaching and learning.

For instance, it is projected that by 
2009, 50% of all courses and mod-
ules will use a hybrid of face-to-face 
and online learning and 80% of stu-
dents will use cellular technology as 
a learning tool. 

Podcasting is broadly defined as an 
online-based creation, which manages 
audio and video material that people 
can download and listen to on easily 
available portable devices.

Apple, a global leader in the educa-
tion market, recently hosted a presen-
tation where experts and academics 
shared perspectives on how the tech-
nology could help improve teaching.

In their presentations, they 
emphasised the need for teachers 
to adapt and continue to keep up 
with new trends and technological 
advances within the education field.

Bill Ashraf, a senior lecturer in the  
microbiology department at Brad-
ford University in Britain was one of 
the presenters. Ashraf is a great pro-
ponent of podcasting as an effective 
teaching tool. He believes podcasting 
provides a rich digital environment 
which makes learning more interac-
tive and serves as a social network. 

Today’s learners, he said, are 

diverse as “they live and learn in a 
24/7 society juggling family, work 
and social commitments”. 

The majority of learners, he said, 
spend most of their time on the 
phone, iPod, google, face-book, and 
iTunes to communicate and engage 
with one another on academic-
related and social issues. 

With this in mind Ashraf decided 
to put his lectures on iTunes so that 
when learners missed a class they 
could still access it afterwards to 
catch up and also do reviews. “What 
I like about podcasting is its acces-
sibility and portability. The technol-
ogy is also intuitive and it does not 
demand in-depth computer knowl-

edge. All you have to do is to switch 
from PC to a Mac,” said Ashraf.

He said an increasing number of 
academics and theorists have come 
to realise that lectures have become 
a “least effective or efficient way 
to communicate with, inspire or 
engage with learners”. Since Ashraf 
began using podcasting he no 
longer experiences a problem with 
his students crowding his office for 
consultation. 

“All I do is post my diary about 
which days I am available for con-
sultation. Students do not have to 
come all at once,” said Ashraf. He 
said learners with disabilities such 
as dyslexia, visual impairment and 

those who require palliative care, 
can also benefit from podcasting as 
they can simply record the lecture 
and go through it again at their own 
time and in their own space. 

Critics of podcasting fear it might 
discourage learners from attending 
lectures and, therefore, deal a blow 
to traditional ways of learning. But, 
said Ashraf, based on his experience, 
the opposite actually occurs. 

“When I tell the students the lec-
ture they are in is going to be avail-
able as a podcast, they engage even 
more than usual and start asking 
questions in the full knowledge that 
they know it would be available on 
iTunes,” said Ashraf.  

Learners who are uncomfort-
able asking questions in a big class 
situation can also SMS the ques-
tions anonymously and “I can then 
respond in real time to questions 
or save issues for later and address 
them via my blog,” Ashraf said. 

The problem with these kinds of 
techno-digital devices has always 
been their inaccessibility to ordi-
nary, poor public schools in the 
developing world. The costs of buy-
ing gadgets as well as putting up the 
supporting infrastructure are often 
prohibitive.

But Ashraf allayed these fears by 
saying: “distribution costs are basi-
cally nil.  All you need is a simple PC 
with internet connection. You don’t 
need any of the fancy hi-tech equip-
ment.”

He said South Africa is among 
those countries with a sound infra-
structure that would make it easy 
to introduce technology-driven 
initiatives such as podcasting: the 
advanced cellphone connectivity 
in the country could be used as a 
launch pad for programmes.

The success of launching such 
technological innovations also 
depends on the willingness of rel-
evant players in the telecom indus-
try. It was only recently that e-rate 
was signed into  law to enable poor 
schools to access internet connec-
tions at a discounted rate. 

The delay was blamed on Telkom’s 
reluctance to introduce discounted 
rates for internet services that left 
thousands of poor children out of  
the information technology loop.  

Now that this has become law, 
the departments of communica-
tions, education and Telkom must 
work hard to help bridge the digital 
divide that still keeps the rich urban 
and poor rural schools apart. 

Technology  
offers an amazing  
store of teaching 
tools, writes  
Thabo Mohlala

As easy as ABC: Bill Ashraf demonstrates how podcasting can be used in the classroom

Thabo Mohlala

Like all parents, Matthew and 
Nora Khanye sent their daughter 
Mapaseka  (12) to school so that she 
could take her place among the best 
in the world.

Their wish was that at the end of 
her schooling she would help con-
tribute towards the development 
of her country. But, perhaps, more 
importantly, that she would help 
them overcome their current eco-
nomic difficulty.

Nora is unemployed and Mat-
thew is a driver. Although he tries to 
take care of all of his family’s needs, 
sometimes it is just too much for 
him. As a result, their 21 year-old son 
could not further his studies after he 
finished matric and is now doing 
menial jobs in Vosloorus township. 

So it came as a great joy to the  
Khanyes when their last-born 
daughter could get her break so 
soon. The news that Mapaseka had 
won an SABC film and storywrit-
ing competition really rocked their 
world. Mapaseka is doing grade 
seven at Mampudi Primary School 
in Vosloorus, east of Gauteng.

The prize may not carry any mon-
etary value at this stage, but it is a 
gratifying feeling for any parent 
as it is something that puts their 
daughter on a path to realising big-

ger things in future.
The competition — titled Lights, 

Camera, Action — provides a plat-
form for young South African 
schoolchildren, aged between 10 
and 16, to share their experiences 
by writing stories “about something 
important to them”. These stories 
are then fine-tuned and turned into 
short films that will be broadcast on 
SABC1 next year. 

Mapaseka’s winning story is titled 

There was a boy called little boy. In 
essence, the story is about a young 
boy who was born short, but hoped 
one day he would grow tall. He went 
to extraordinary lengths to over-
come the problem, but to no avail,  
until he reunited with his father 
who had been separated from him 
for a long time. 

Mapaseka said her love for writ-
ing started last year after she and her 
classmates entered a poetry competi-

tion run by a supermarket. All the par-
ticipants were treated to an outing to 
uShaka Marine World in Durban. 

“Since then I never looked back. 
Besides, I like reading a lot. So when 
I saw the competition on TV last 
year, I never hesitated to enter my 
story. I am really excited I won this 
competition. It really fills my heart 
with joy and my parents, school 
and the community are also excited 
about this,” said Mapaseka. She said 
her fellow learners treat her like a 
superstar and although she appreci-
ates it, she prefers to be treated like 
everybody else.

SABC’s project manager Jacqui 
Hlongwane-Papo said that from 
now on, Mapaseka will be busy as 
she will start to learn about script- 
writing, shoots, editing and other 
aspects of filmmaking. Mapaseka 
said she can’t wait for this glorious 
moment.

Her teachers are also excited 
about her achievement “because she 
put our school on the map”. 

Her class teacher Ngaka Mile said 
he was pleasantly surprised. “I know 
her to be a hard worker. She is the 
kind of  learner who takes part in 
all class activities and reading has 
always been her passion.” 

The school’s principal, Thabo 
Lebina, said in appreciation of her 
efforts, Mapaseka would receive 

a “prestigious special principal 
award”. 

The award involves a sport or cur-
riculum related trip, a trophy and a 
certificate as well as a present from 
the school governing body.

the Teacher  caught up with 
Mapaseka to find out what motivates 
her.

Who is your favourite teacher?
Mrs Mabona who teaches me Eng-
lish, economic management science 
and technology. She taught me from 
grade four and I just enjoy the way 
she teaches. She is such a motivator 
and makes learning easy.

What are your favourite subjects?
Maths, English and social sciences. 
Maths because I want to become a 
pilot one day and also because it is 
important for our economy. Social 
sciences exposes me to different 
places, people and their cultures. As 
for English, it is so that I can com-
municate with people from different 
countries. I wrote the competition 
in English, remember?
What is your advice to fellow 
learners?
I would like to encourage them to 
read widely. They should not just 
read school-related books. It is 
important, but they can also learn a 
lot by reading novels and magazines.

Making her mark early

Mapaseka Khanye: ‘You can learn a lot by reading novels and 
magazines.’ Photograph: Oupa Nkosi
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Thabo Mohlala

Accounting was a profession 
that was out of reach for  
many black South Africans 

during the apartheid era.
Even today, the number of prac-

tising black accountants does not 
inspire confidence. Out of 25 732 
chartered accountants registered 
with the South African Institute of 
Chartered Accountants (SAICA), a 
paltry 773 are black.

But this picture is changing with 
the SAICA leading a quiet revolution 
through its Thuthuka Education 
Upliftment Project (TEUP). Thuthuka 
means “to develop” in isiZulu

The project represents the organi-
sation’s commitment to transform 
the demographics of the profession 
so that it reflects all racial groups 
and addresses gender imbalances. 

One way of achieving this is to 
identify bright learners from dis-
advantaged communities and fund 
their studies through its Thuthuka 
Bursary Fund. The objective is to 
increase the numbers and improve 
the pass rates of African learners at 
tertiary institutions. 

Ajen Sita, chairperson of TEUP, 
said the idea is not only to empower 
learners from previously disadvan-
taged communities with “numeracy, 

literacy and accounting skills” but 
to “expose them to the benefits of a 
career in chartered accountancy”.

Recently the organisation held a 
gala dinner in Ekurhuleni to reward 
and honour students who are part 
of the programme and “individu-
als and organisations that have 
exceeded the normal call of duty”. 

In his address Sita said the event 
marked the reaping of the seed, 
which Thuthuka planted a while 
back. “More importantly, however, 
we also honour accountancy pro-
fession’s seeds, the Thuthuka sup-
ported students in universities who 
have shown the potential richness 
of the crop,” he said. 

Some of the successes include:
• Exposing 24 000 learners to 

Thuthuka’s skills initiatives;
• All the first year bursars of the 

programme in participating uni-
versities achieved a 70% pass rate 
last year;

• In 2004 96% of the intake of 
the first-year students in Limpopo 
achieved 96% and the second intake 
took it even higher to 98%; and

• Encouraging students to get 
involved in community projects 
where they motivate high school 
learners to pursue maths as a 
subject.

Sita said what excites them even 

more is that their programme is in 
line with government’s skills devel-
opment initiatives such as the accel-
erated and shared growth initiative 
of South Africa and the joint initia-
tive for priority skills acquisition. 

The awardees were first- and 
fourth-year BCom students based at 
six participating universities, which 
are: Johannesburg, Witwatersrand, 
Nelson Mandela Metropolitan, Lim-
popo, Fort Hare and Cape Town. 

The six categories recognised are:
• Individuals who were not for-

merly with SAICA but made an 
extraordinary contribution to the 
Thuthuka programme;

• Full-time employees of the 
department of education who 
have added Thuthuka as an addi-
tional responsibility;

• The role the media played cov-
ering stories on  accountancy as a 
profession;

• Students who have come through 
the Thuthuka programme with a cer-
tificate in theory of accounting and 
are now training in accounting firms, 
commerce and industry;

• The top students in each year 
of BCom accounting in Thuthuka 
supported programmes; and 

• Organisations outside SAICA’s 
delivery structures that contribute 
to Thuthuka projects.

L
etsatsing High School’s 
recent good performance 
may have something to do 
with the fact that it is situ-
ated near the University of 

the North West. But if this were the 
case, then logically Sejankabo High 
School — also a spitting distance 
from the university — which made 
headlines with an appalling 27,9% 
matric pass rate last year, could also 
have excelled. 

Letsatsing High School was among 
the 10 Dinaledi schools that received 
the national education department’s 
annual coveted Most Improved 
School Awards.  The award is con-
ferred on schools that produce the 
highest number of higher grade 
mathematics passes and with high 
numbers of A, B and C symbols.

There is nothing out of the ordinary 
about the appearance of Letsatsing 
High School. But as soon as you enter 
its yard you can tell you have entered a 
workaholics’ den. The first thing that 
strikes you is the sense of order.  When 

you enter the modest “captain’s engine 
room”, you are greeted by the sight of 
trophies of various sizes, designs and 
colours fighting for space. 

When the Teacher arrived, there 
was a studious silence and not a sin-
gle soul loitered about. The silence 
was occasionally “disturbed” by the 
echo of teachers’ voices from the class-
rooms a short distance away. 

Principal Keorapetse Kgosiethata 
attributes the school’s excellence to 
nothing other than hard work from 
the teaching staff and the learners. 
He said the entire school machinery 
pulls in one direction. 

Kgosiethata, who joined the school 
in 2005, said Letsatsing has always 
offered science as a subject and only 
became part of Dinaledi in 2000. He 
said at the time he joined the school, 
performance hovered at about a 70% 
pass rate but this has since been 
upped to 74% in 2005 and last year it 
peaked at 84%. 

Of the 74 learners who sat for the 
maths higher grade paper last year, 

68 passed, three with distinctions. 
And of the 170 learners who sat 
for the standard grade paper, 142 
passed, eight with distinctions. 

In science higher grade, 187 learn-
ers wrote the exam and 153 passed 
with three distinctions and of the 
57 learners who wrote the standard 
grade science paper, 50 passed and 
seven failed. 

Kgosiethata said they are working 
towards a situation where all learn-
ers will take their subjects on higher 
grade, adding that his aim this year 
is to be among the 100 Club schools. 
(Read more on what the 100 Club is 
and how to qualify, on page 7.)

Kgosiethata said there is noth-
ing special about what they do. “We 
simply set ourselves clear objectives 

that we always strive to attain. Part 
of achieving this is to treasure every 
second and minute,” he said. 

“For instance we opened a week 
before the official school calendar 
started. We sent a group of people to 
tidy up the school so that on the first 
day we started with the syllabus,” he 
said.

Most schools waste the first two 
days of school tidying up classrooms 
or attending to administrative 
issues, such a registering or drawing 
up timetables. 

Kgosiethata said they have a 
strong enrichment and additional 
class programme that they stick to. 

They have two-hour morning and 
afternoon classes that are compul-
sory for grade 12s. Add to this Satur-
day and school holiday classes. Kgosi-
ethata said: “In between they factor 
in assessments, tutorial classes and 
experiments.” The school also organ-
ises study camps, especially over Sep-
tember, where they focus specifically 
on previous question papers. 

As head of the school, he has dedi-
cated every Monday for his senior 
management team meetings. “Here I 
meet with the teachers to get reports 
and find out about the problems and 
challenges they encounter. I also 
meet with departmental heads to 
familiarise myself with what is hap-
pening. The idea is identify problem 
areas early and address them forth-
with,” he said. 

In the second week of March they 
had already finished the syllabus 
and were “busy with revision and 
tests”. “My teachers are motivated, 
they love their jobs. Although I do 
monitor their work, overall they 
push themselves and I am lucky 
to work with people who have the 
interest of their learners at heart 
and more importantly, people 
who know why they are here,” said 
Kgosiethata.

Because of its good performance, 
Letsatsing receives a high number of 
applications every year. The school 
scrutinises the performance of every 

“My teachers are 
motivated, they love 
their jobs ... they 
push themselves”

Accounting for the future

Dedication has seen Letsatsing High achieve 
great results, writes Thabo Mohlala

Add it up: extra effort and after-school classes have led to Letsasing’s excellent pass rate, says school  principal 
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One world painting for human rights

The British Council, in association 
with the Youth Sport Trust, Sport  
Recreation South Africa and  
the department of education,  
celebrated Human Rights Day  
in style. 

Through its Fair Play Today 
project, it brought together learn-
ers and teachers from Britain and 
South Africa to share stories, paint 

a mural, record a CD and also 
plot a “way forward for youth as 
young ambassadors”. 

Some of the highlights of the 
commemoration were sharing of 
stories between the youth and 
teachers “under an African sky”  
at the Eskom Convention Centre, 
 in Midrand. 

This was followed by the paint-

ing of a mural on the theme 
of “fair play”, the next day at 
Highveld College where teachers 
also took part in a workshop to 
develop materials for British and 
South African teachers. British 
learners and their South African 
counterparts also made a record-
ing of a CD with British producer, 
Tony Norman. — Thabo Mohlala

applicant to ensure they get learn-
ers who obtain good marks in maths 
and science.

Kgosiethata said a strong parental 
involvement also plays an important 
role. “Most of the learners who do 
well have supportive parents who 
also take time to interact with us by 
attending meetings we call,” said 
Kgosiethata.

Thabo Mosehle, who teaches sci-
ence in grade 11 and 12, believes the 
hard work put in by teachers and 
learners, accounts for the school’s 
success. “We go the extra mile, like 
staying behind after school and com-
ing early in the morning including 
sacrificing our holidays,” he said.

“We make sure we finish the sylla-
bus early so that we can help learners 

with revision and also arrange mock 
examinations where we familiarise 
our grade 11 and 12 learners with the 
examination situation.”

“Preparing learners psychologi-
cally also counts a lot. Most learners 
fail because they leave things until 
the last minute and when the exami-
nation approaches they go into 
panic mode,” added Tebogo Leeuw, 
a grade 12 maths teacher. 

He said finishing the syllabus on 
time enables them to focus on indi-
vidual learner’s weaknesses. “We 
attend to details like how to analyse 
[and] interpret examination ques-
tions and more importantly speed. 
A lot of learners are slow and cannot 
finish in time,” said Leeuw. 

Last year Leeuw produced a “total-
iser” learner (one who got 400 out 
of 400). “This year I want to have 
49 more totalisers,” he said, adding 
that the school has become a happy 
hunting ground for companies 
and that its learners do not have to 
struggle to get bursaries. 

“Most of the 
learners who 
do well have 
supportive parents”

Rewarding excellence
Education Minister Naledi Pandor 
and Deputy President Phumzile 
Mlambo-Ngcuka, addressed this 
year’s sixth Most Improved Schools 
Awards ceremony in Pretoria.

In their messages both 
congratulated the winning schools, 
urging others to work hard. Said 
Pandor: “A necessary aspect of the 
school improvement campaign is 
to identify areas of excellence and 
improvement in the system to give 
recognition where it is deserved, 
and to inspire and motivate 
others.”

Mlambo-Ngcuka paid tribute to 
“all teachers, principals, communities 
and parents” at the awards and 
added that “through hard work and 
perseverance everything is possible”. 

The awards primarily seek to:
● recognise and acknowledge 

schools that are performing well 
and have achieved good results;

● acknowledge schools that show 
consistent improvement;

● highlight successes and identify 
possible role models in a manner 
that will benefit all learners. 

Excellence in Mathematics
● Umtata High (Eastern Cape)  
achieved a 98% pass rate with 
46 higher grade candidates. The 
school achieved two As, seven Bs 
and  seven Cs in higher grade;

● Bisho High (Eastern Cape) 
achieved a 100% pass rate, with 43 
learners sitting for higher grade 
maths. The school achieved one A, 
six Bs and six Cs;

● Raucall Secondary (Gauteng)  
achieved a 100% pass rate with 34 
higher grade maths candidates. 
Overall it produced 13 As, 10 Bs, and 
eight Cs.

● Queens Girls’ High (Gauteng)  
achieved a 94% pass rate with 
42 learners writing higher grade 
maths. The school achieved six As, 
eight Bs and six Cs.

● Durban High (KwaZulu-Natal)  

achieved a 100% pass rate with 69 
candidates writing higher grade 
maths with 30 As, 12 Bs and 10 Cs.

● Pietermaritzburg Girls’ High 
(KwaZulu-Natal) achieved a 100% 
pass rate with 82 higher grade 
maths candidates and produced 11 
As, seven Bs and 21 Cs.

● Umlazi Comtech High 
(KwaZulu-Natal) achieved a 77% 
pass rate with 60 learners writing 
higher grade maths and produced 
19 As,  seven Bs and 13 Cs.

● Capricorn High (Limpopo) 
achieved a 100% passes and had 59 
candidates passing HG maths and 
achieved 2As, 7Bs and 7Cs.

● Letsatsing High (North West) 
achieved an 84% pass rate and had 
53 learners writing higher grade 
maths. The school produced  three 
As, three Bs and nine Cs.

● Livingstone High (Western 
Cape) achieved a 98% pass rate with 
67 higher grade maths pass and 
produced 20 As, 10 Bs and 12 Cs.

Consistent Improvement Award
● Lehana Senior Secondary (Eastern 
Cape) produced a 96% pass rate and 
achieved 58 endorsement passes.

● Leratong Public Scondary (Free 
State) achieved a 88% pass rate and 
produced 54 endorsement passes.

● Parktown Girls’ High (Gauteng) 
produced a 100% pass rate and got 
201 endorsement passes.

● Phumulani High (Kwazulu-
Natal) achieved a 77% pass rate 
and 44 endorsement passes.

● Modubatse Secondary 
(Limpopo) achieved a 76% pass 
rate and 64 endorsement passes.

● Hoerskool Oosterland 
(Mpumalanga) got a 99% pass rate 
and 74 endorsement passes.

●  Bafokeng High (North West) 
achieved a 87% pass rate and 36 
endorsement passes.

● Thabane High (Northern Cape) 
produced a 85% pass rate with 11 
endorsement passes.

● Bergvliet High. The school 
got a 100% pass rate and 166 
endorsement passes.

This year’s awards ceremony saw the 
addition of a category called 100 Club. 
Schools that produce more than 100 
learners passing higher grade maths 
qualify for this special club. A total 
of 13 schools became the inaugural 
members of the club. Each received 
R25 000 from First National Bank. 

Epoch and Optima, part of 
Anglo-American’s investment 
and development arm, took 
the opportunity to announce a 
“combined funding of R40-million 
a year” to encourage schools to 
achieve good maths marks. 

The 100 Club schools were:
●  Northcliff High in Gauteng, 
which produced 101 candidates.

● Rondebosch Boys’ High, based 
in the Western Cape, and produced 
102 maths HG candidates.

● Paul Roos Gimnasium in the 
Western Cape, produced 102 
candidates.

● Hoerskool Menlopark from 
Gauteng, which produced 106 
candidates.

● Westville Boys’ High in 
KwaZulu-Natal with 108 candidates.

● Pretoria High for Girls’ in Gauteng, 
which produced 112  candidates.

●  Westford High in the Western 
Cape with 107 candidates.

● Gimnasium Potchefstroom in 
North West, with 114 candidates.

● Stellenberg High, which 
produced 101 candidates.

● Hoerskool Eldoraigne in 
Gauteng produced 123 candidates.

● Hoerskool Garsfontein from 
Gauteng, produced 126 candidates.

● Pretoria Boys’ High from 
Gauteng produced 183 maths 
higher grade candidates.

● Hoerskool Waterkloof in 
Gauteng, which topped the lot 
with 200 candidates.

Keorapetse Kgosiethata (above). Photographs: Oupa Nkosi
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M
athematical literacy 
aims to develop more 
effective self-man-
aging individuals, 
contributing work-

ers, lifelong learners and critical 
citizens. With Mathematical liter-
acy we are not only concerned with 
teaching students the mathemati-
cal skills needed for each of these 
life roles, but also with developing 
appropriate attitudes and values to 
contribute responsibly to the world 
in which we live.

Consider electricity; as a country 
we are facing enormous challenges 
in meeting the electricity demands 
of households and industry. The ina-
bility to meet demand led to “load-
shedding” (power cuts) across the 
Western Cape and other provinces 
in 2006 with more expected during 
the winter of 2007.

In an effort to reduce the demand 
for electricity, people are being urged 
to replace their regular (incandes-
cent) light bulbs with energy-saving 
light bulbs or compact fluorescent 
lamps (CFLs). The media carries 
advertisements and public service 
announcements promising that 
these energy-saving light bulbs last 
up to six times as long and use 80% 
less electricity. Yet the consumers 
who need to make the choice are 
faced with the reality that the energy- 
saving light bulb costs nearly five 
times as much as a regular light bulb  
and the perception is that the energy-
saving light bulb does not emit the 
same amount of light.

Would being mathematically lit-
erate empower an individual to 
make the choice more easily? The 
answer is hopefully yes. In addi-
tion, being mathematically literate 
may do more than merely enable 
the self-managing individual to 
make a short-term economic deci-
sion. Being mathematically literate 
would also enable critical citizens 
to see that the decision they make 
will impact on more than just their 
personal expenses; their decisions 
will have an impact on both the 
use of fossil fuels and the emission 
of greenhouse gasses which in turn 
leads to global warming — a major 
international concern.

Let us have a look at how a series 
of mathematical literacy lessons 
could address the different dimen-
sions of the following problem.   

Light output (lumens LO),  
incandescent light bulb (LB),  
compact fluorescent lamp (CFL)
LO                           LB                           CFL
200lm                 25 W                 5 – 6 W
450lm                 40 W               8 – 11 W
600 – 700lm     60 W            11 – 15 W
950lm                 75 W            18 – 20 W
1200lm             100 W           20 – 28 W
1600lm             125 W           28 – 32 W
1900lm             150 W           35 – 42 W

In addressing the perception that 
the energy-saving light bulbs do not 
emit the same amount of light as the 
regular light bulbs, we would need 
to teach people to read and interpret 

information presented in a table.  
The table alongside compares the 
“light output”, measured in lumens, 
for the different light bulbs (a lumen 
is roughly the same as the amount 
of light produced by a candle). The 
mathematically literate person can 
read this table and see that a 20W to 
28W CFL will emit the same amount 
of light as a regular 100W bulb.

Having selected the CFL that 
emits the same amount of light as 
the regular light bulb they want to 
replace, the next challenge for the 
individuals is to compare the long-
term cost of buying the CFL rather 
than the regular bulb. 

The watt (W) rating of an electri-
cal appliance tells us how much 
electricity the appliance uses. A 
100W bulb uses 100 watts of power 
in one hour. Electricity is sold in 

units called kilowatt-hours (kWh) 
— where 1kWh corresponds to 
the work performed by one kilo-
watt of electric power in one hour. 
Put differently, a 100W bulb uses  
100 ÷ 1000 = 1 ÷ 10kWh in one hour. 
In Cape Town, the consumption 
charge for electricity is 30,05c/kWh.  
Knowing this enables us to calculate 
that it costs 1 ÷ 10kWh x 30,05c/kWh 
= 3,005c per hour to use the 100W 
bulb. A similar calculation shows 
that the 20W CFL would cost 20 ÷ 
1000 kWh x 30,05c/kWh = 0,601c per 
hour. The CFL is quite clearly more 
economical to use, but it costs more 
to buy — will the consumer benefit in 
the long run?  

Manufacturers of the two types of 
bulbs claim that while the CFL lasts 
for 6 000 hours, a regular bulb typi-
cally lasts for 1 000 hours. Using this 

information and the cost of purchas-
ing each light bulb (R5,20 for the 
100W bulb and R25,18 for the 20W 
CFL), we can calculate the cost of 
using each light bulb for its lifetime. 
For the 20W CFL the cost would be 
R25,18 + 6 000 hrs x 0,601c/hour 
= R61,24. Similarly the cost for the 
100W bulb is R5,20 + 1 000 hrs x 
3,005c/hour = R35,25. It follows 
that to get the equivalent number of 
hours of light from the 100W bulb, 
it would cost 6 x R35,25 = R211,50. If 
we assume that the amounts quoted 
are correct then the consumer would 
spend 70% less over the lifetime of 
the CFL by using a CFL — despite its 
higher initial cost.

Of course, there are other factors: if 
the consumer does not have R25 plus 
to spend on a CFL on the day that he 
or she must buy a light bulb, then the 
less expensive 100W bulb will be the 
better option. Mathematically liter-
ate persons will be able to distinguish 
between the short-term and long-term 
implications of his or her decision.

In addition to the long-term cost 
saving that the self-managing indi-
vidual is concerned with, the criti-
cal citizen can also think beyond the 
personal cost to the wider implica-
tions of their decision.

Assuming that approximately one 
ton of coal is consumed to produce 
2 000kWh of electricity, we can now 
calculate that using a CFL for 6 000 
hours will use approximately 240kg 
less coal than using 6 x 100W bulbs 
for 1 000 hours each. And since 
burning coal produces carbon diox-
ide — a greenhouse gas that in turn 
contributes to global warming, we 
see that the impact of the decision to 
switch to CFLs may be greater than 
the money that we would personally 
save in the long-term.

Looking back over the calculations 
we have used, it should be appar-
ent that the mathematics itself was 
elementary, the application was, 
however, sophisticated. This is a 
hallmark of mathematical literacy 
— it is the application of elementary 
mathematics in sophisticated ways 
to empower individuals to be more 
effective self-managing individuals, 
contributing workers, lifelong learn-
ers and critical citizens.

Thabo Mohlala

Cisco, an international and spe-
cialist leader in IT network-
ing has teamed up with the 

national department of education to 
accelerate the development of critical 
networking skills in the country. 

As part of its corporate social 
responsibility programme, Cisco has 
created a facility called Networking 
Academy Programme (NAP) to teach 
learners to acquire skills on how to 
design, build and maintain computer 
networks. 

NAP head Alfie Hamid said the 
training is part of the e-learning cur-
riculum that provides support for 
IT as a learning area. He said it is 
an effective, interactive programme 
that teaches desktop skills.

Experts have indicated that the 

country faces a serious technical 
skills shortage and that if this is not 
urgently addressed it may result in 
delays of major development and 
capital projects. 

The study commissioned by Cisco, 
in partnership with International 
Data Corporation, confirmed this. It 
warned that “unless the networking 
skills shortage is addressed urgently, 
by 2009 demand for the skills in South 
Africa will exceed supply by 24%”.  

This, the study showed, would lead 
to “a shortage of more than 113 900 
skilled people, which would severely 
hinder economic growth”.

With 44 academies in the country 
that produce 3 200 graduates annu-
ally, Hamid is positive Cisco would 
do its bit to help reduce the shortfall. 

Hamid said the economic growth 
that the country is experienc-

ing would “fuel the demand for 
advanced ICT technologies”. He said 
NAP would continue to produce 
more graduates particularly because 
“government has outlined the ICT 
sector as a critical enabler to deliver 
on the Asgisa initiative”. 

Education Minister Naledi Pan-
dor welcomed Cisco’s initiative. 
Addressing the company’s 10th 
anniversary commemoration,  
Pandor said: “The availability of 
skills, especially in the ICT sector, 
is a basic component of future pros-
perity. The Cisco Networking Acad-
emy Programme will assist govern-
ment in pushing more and more 
young people into the exciting field 
of information technology.”

At the moment, most high schools 
that are benefiting from the initiative 
are based in Port Elizabeth, Eastern 

Cape, where they are linked with Nel-
son Mandela Metropolitan Univer-
sity. In Gauteng, only the University 
of Pretoria offers the course.

But Hamid said Cisco wanted to 
expand the programme to other 
schools, particularly in disadvan-
taged rural communities. “There 
are a few schools that offer subjects 
on this, but most of them are well-
resourced,” said Hamid. 

He said learners who completed 
matric could enroll for the course, 
after which they could proceed to 
a university. He said in instances 
where they cannot go to university, 
they would still have “a competi-
tive edge” over others as qualifica-
tions accredited by Cisco are “highly 
sought-after in the world”. 

Hamid said in keeping with the 
company’s culture of equality and 

to promote inclusive education, it is 
considering the accommodation of 
learners with special needs.

National and provincial education 
departments place high value on com-
puter literacy and have spent millions 
of rands in providing schools with 
computer network infrastructure. 

Although the digital divide is still 
wide, a fair number of learners and 
teachers in most schools have basic 
knowledge of how a computer oper-
ates. And this should make it easy for 
learners who want to pursue studies 
in networking.

“NAP provides an excellent model 
for successful public-private part-
nerships between business, govern-
ment and educational institutions, 
as it enables the right skills to get 
out to the market quickly and cost-
effectively,” said Hamid.

A helpful lifeskill
Mathematical literacy is designed to make you critical of everything that affects your life, reports Aarnout Brombacher

Leading IT company teams up with govt

Simple equations such as figuring out what light bulbs would be cost-efficient over a long period of time is 
easy for people literate in mathematics. Photograph: Oupa Nkosi
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Thabo Mohlala

‘You are what you eat.” This 
is a familiar slogan used to 
advise people to be careful 

of what they sink their teeth into. 
Nutritionists have warned, on sev-

eral occasions, that people should 
refrain from eating “junk food”, as 
this could expose them to chronic dis-
eases such as hypertension, sugar dia-
betes and obesity, to mention a few. 

There have also been several media 
reports about the increasing number 
of young schoolchildren who are 
either obese or overweight, and it is 
said that these conditions affect their 
concentration levels during lessons. 

But Kauai, one of the leaders in 
the health food market has taken up 
the challenge to change this. It has 
launched an awareness campaign to 
educate schoolchildren about healthy 
and nutritious meals as well as encour-
age them to lead healthy lifestyles. 

Kauai’s corporate solutions man-
ager, Shelley Webb, said: “As a lead-
ing health food provider, we always 
wanted to educate people about 
what kinds of food they should eat, 
especially young schoolchildren.” 

Webb said they also wanted to 
teach people about how food could 
be functional in helping to deal with 
certain emotional or psychological 
problems. She said children who eat 
healthy and nutritious meals per-
form well as they are more attentive 
and active in class and their reten-
tion level is also enhanced. 

The campaign was launched in the 
first term of this year’s school cal-
endar in Reddam House Schools in 
Cape Town. Webb said they chose 

Reddam House Schools because 
there was a meeting of minds as the 
school was also concerned about the 
problem of obesity. Reddam House 
School’s director, Sheena Crawford-
Kempster said teachers have already 
reported that “after lunch breaks, 
they have noticed that students are 
more attentive and studious”.

Webb said Kauai had taken over 
the Reddam House School’s canteen 
and have got rid of all the “tradi-
tional tuck shop foods such as fizzy 
drinks, sweets, chocolate and other 
fatty food snacks”. Some of the tasty 
and healthy offerings that Kauai 
provides are baked potato wedges, 
chicken sausages, chicken kebabs, 
fresh veggie sticks with yoghurt dip 
and chicken and tuna toast grillers. 

The project would be extended to 
other parts of the province including 
some Gauteng schools in July, said 
Webb. She said the programme is 
currently piloted at private schools, 
but their long-term objective is to 
collaborate with the national edu-
cation department so that public 
schools could also benefit.

Teachers and parents in poor 
public schools have hailed the intro-
duction of the feeding scheme as it 
boosts learner attendance, but some 
people also expressed reservations 
about the nutrition value of the food 
offered. Last year, the South Afri-
can Democratic Teachers Union in 
North West highlighted this as one 
of the key issues it would take up. 

The union said it would conduct 
research into the quality of food that 
is being provided at schools and see 
if there were ways of fortifying them 
with necessary nutrients. 

C
entralised HIV messag-
ing has become the “in 
thing” to combat HIV 
infection, apart from 
the more generalised 

ABC (abstain, be faithful and con-
domise) formula.

Swaziland has recently launched 
two sets of centralised messaging, 
one emphasizes the need for life, the 
other focuses on being faithful to 
one partner.  

In Uganda, the central message 
for the nation, is saying “no” to mul-
tiple sexual partners and to casual 
sex. One message loveLife has found 
leads to useful discussion is “HIV 
loves teenage pregnancy”.  

A voice worth listening to on 
the subject of messaging is that of 
Dumisani Rebombo, a gender activist 
working for EngenderHealth South 
Africa. He say messages that exclude 
men or blame them for the spread of 
HIV and Aids will not work. Not all 
men are poor role models like former 
deputy president Jacob Zuma. What 
we need are national messages that 
see men as “solution-seekers” rather 
than predators.  

Have we unwittingly bypassed 
our learners by preaching the ABC 
instead of seeing them as “solution-
seekers” in the fight against HIV?  
Have we given the learners infor-

mation, but left them without the 
means to internalise and process 
that information? If they know all 
the facts, what comes next?

A starting point is ongoing HIV 
awareness in schools that stimulates 
and involves learners. One platform 
with the potential to reach every 
learner in the school on a weekly 
basis is assembly. The fact that the 
principal officiates at assembly 
already carries a powerful message.  

While I was working in schools 
with volunteer HIV leaders, we 
used assembly slots to create HIV 
awareness. Here are a few of the 
HIV-related activities we presented, 
some of them taking only 10 min-

utes of assembly time: 
l a balloon debate or short debate,
l storytelling,
l a collage of voices on stigma, for 
example; Mandela’s public statement 
the day after his son died of Aids,
l reading poetry on HIV written by 
learners, and
l the whole assembly could be run 
by learners — music, prayer and 
short address.

A starting point for your school 
could be to recount the true story 
that follows, at a school assembly to 
illustrate the importance of informa-
tion when you face a life-threatening  
situation involving HIV/Aids.  

Choose a learner with a gift for 

storytelling to take the role of Tilly 
Smith. I used this story at a youth 
meeting at Monash South Africa  
and the learners were spellbound. 

Two weeks before the tsunami 
disaster in 2005 that took the lives 
of about 178 000 people, Tilly Smith, 
a 10-year-old English schoolgirl put 
her geography lessons to good use 
by quickly recognising the warning 
signs of a tsunami. 

Tilly and her family were holiday-
ing at a Thai resort on the island of 
Phuket at the time of the disaster. 
During a walk on the beach with 
her family, Tilly was the only one to 
notice the first signs of a tsunami. 

“Suddenly, I saw this bubbling 
on the water, right on the edge and 
foam sizzling just like in a frying 
pan,” she remembered. “The water 
was coming in, but it wasn’t going 
out again. It was coming in and then 
in, towards the hotel.”

She recognised it as a sign that 
tidal waves were only minutes away 
and she alerted her mother. 

Her father, Colin, remembers  
Tilly becaming hysterical. He took 
action and returned to the hotel and 
warned the hotel staff of the danger.  

The beach was swiftly evacuated 
— only minutes before disaster 
struck.  

The beach near the hotel was one 

of the few in Phuket where no one 
was killed or seriously injured. 

Tilly was later invited to United 
Nations headquarters by officials for 
the International Strategy for Disas-
ter Reduction, an agency that edu-
cates people throughout the world 
on proper disaster response. 

Learners are faced with what 
has been called “a silent tsunami” 
— the HIV pandemic. It is insidious 
— unless you are tested, you do not 
know that you are infected. In fact, 
you are unlikely to feel the first signs 
of illness for up to 10 years. Armed 
with information, it is possible to 
turn the tide. To illustrate this point, 
the following situation can serve as 
an example: a girl is HIV negative, 
she meets a guy and falls in love. 

This is what she does not know:
l the guy sleeps around,
l he never uses a condom,
l she does not know that he is HIV 
positive, and
l nor does he. 

He says: “If you love me, you must 
prove it by having sex with me.”

She says: “I love you.”
You can finish the story. It does 

not have a happy ending. 
Would this couple have acted differ-

ently if they were aware of the facts?

Joan Dommisse is an HIV trainer

Strong minds 
need healthy food

Joan Dommisse reports on a new HIV initiative for school-going learners

The key message in the fight against Aids in Uganda is to say ‘no’ to 
multiple sexual partners
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O
n your way to work 
tomorrow, count the 
number of children you 
see on the side of the 
road begging for spare 

change. Every morning, South Africans 
are approached by numerous people 
begging for money, food and jobs. 

This has become the norm on 
our roads, and South Africans have 
started to become “poverty-blind”. 
Studies of poverty among South Afri-
can children revealed some start- 
ling statistics. In 2005, 11,9-million 
South African children were liv-
ing in households with an average 
monthly income of less than R1 200. 
Also in 2005, it was estimated that 
7,5-million children and their fami-
lies were relying on hazardous 
sources of drinking water. 

Poverty is a downward spiral in 
which many people are trapped, 
and for children the consequences 
are worse than those for adults. If 
you look through the main stories 
of any South African newspaper, 
you are likely to find that at least 
50% of the articles relate to chil-
dren. Many of these are reports 
on missing children, child-headed 
families, child-on-child violence, 
or children having to deal with 
poor sanitation, insufficient water 
sources, lack of food, their own or 

HAVING AN 
SCHOOL EVENT?

Let people know by advertising
on www.allSAschools.co.za

others’ HIV/Aids-related illnesses 
and the lack of education facilities.

Besides rape, child abuse and 
neglect, one of the most prevalent 
problems in South Africa is kid-
napping. In the case of Sheldene 
Human, reports detailed her kidnap-
ping and the discovery of her body 
in a storm drain near her home. 
One of the most common questions 
asked was, “Why didn’t the commu-
nity step in?” In a society with such 

a high rate of child-related crimes, 
it has become the responsibility of 
communities to take care of the chil-
dren. This is where teachers fit in.

Minister of Education Naledi 
Pandor, in her address to the South 
African Democratic Teachers’ 
Union  conference last year, said: 
“Teachers are the frontline in our 
defence against ignorance.” Parents 
and teachers are thus in a prime 
position to teach children how to 

live productively in their socie-
ties, respect each other and respect 
themselves. Information and com-
munication technologies (ICT) can 
be used to help in this regard.

Ten tips for integrating ICT
• Ask learners to do internet 
research on government policies for 
assisting children. In groups, ask 
them to come up with ideas about 
how poverty-stricken children’s liv-
ing conditions can be improved.
• For FET life orientation or lan-
guages, ask learners to collect news-
paper or internet articles or write 
down some main points from a tele-
vision or radio show that deals with 
child poverty, child-headed families 
or violence against children. Get 
them to write a letter to the editor of 
a newspaper. Email the best letters 
to the editor of a newspaper. 
• Ask learners to gather statistics, 
such as the value of child grants, or 
how many children are orphaned or 
have HIV/Aids, and input their infor-
mation into an Excel spreadsheet.
• Ask learners to research a children’s 
charity on the internet (such as Noah 
or Cotlands) and design a brochure/
newsletter to give more information 
about what the organisation does. 
• Ask learners to use photos (from 
Google or clipart) to put together a 

computer-based storyboard in Word 
or PowerPoint. Their story should 
be about children’s problems.
• For FET history, ask learners to 
make a wall chart of ministers and 
their responsibilities. Then ask 
them to make a list of who should 
be responsible for dealing with child 
poverty or child-on-child violence.
• Ask learners to research and make 
a detailed list of any careers they 
could go into that involve children. 
Ask them to “think out of the box”. 
There are more child-related careers 
than just nannies and pediatricians.
• For dance studies/dramatic art, 
ask learners to form groups of four 
to prepare a dramatisation or dance 
piece that shows some of the prob-
lems children face in South Africa 
today. Ask learners to consider the 
following needs: love, attention, 
affirmation and education.
• Facilitate a discussion/debate by 
asking the question “What is the worst 
problem facing children today?”
• Learners must draw/write a man-
ual that will help young children 
keep safe. They should include sim-
ple instructions and drawings, such 
as: “Don’t accept a lift from someone 
you or your parents don’t know.” 

Na’ama Oren is editor of  
learnthings Africa

Na’ama Oren advises teachers on how to use ICT to develop deprived children’s awareness

A child doing homework on a pavement. Photograph: Oupa Nkosi
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Thabo Mohlala

Innovation is the operative word 
these days within the teaching com-
munity. Teachers are called on to 
come up with fresh ideas and to 
explore unorthodox strategies to 
make learning both an exciting and 
enriching exercise. 

Laurie Butgereit, a computer pro-
grammer, is among those who are 
pushing the envelope of creativity. 

www.saasta.ac.za/sciencelens
PRESENTED BY THE SOUTH AFRICAN AGENCY FOR SCIENCE AND
TECHNOLOGY ADVANCEMENT (SAASTA) AND THE BRITISH COUNCIL

DEADLINE:
14 SEPTEMBER 2007

THE I SEE S&T CHALLENGE

Learners who are in grades 7 – 11 in
2007 are invited to capture the world
of science and technology in their
photographs. The photographs
should show how you view the world
of science; and/or the influence of
science on your everyday life. Images
should be taken with standard
photographic techniques.

P R I Z E S

The three best photographers in
the I SEE S&T category will each win
a state-of-the-art Canon Powershot
A530 digital camera with a Selphy
CP720 photoprinter.

The school of the overall winner will
also receive a Canon Powershot A530
digital camera with a Selphy CP720
photoprinter.

EN T RY FORMS

Ask your teacher for an entry form,
or fax your request to I SEE S&T at
012 320-7803

Entry forms are also on the
SAASTA website.

SEND ENTRIES TO:
SA Science Lens (Att. Ina Roos)
c/o South African Agency for Science
and Technology Advancement
P O Box 1758
Pretoria 0001
or

Hand deliver entries at:
SAASTA, 211 Skinner Street, Pretoria.

or
Email to sciencelens@saasta.ac.za
See the competition rules for details.
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She is part of a project called Math on 
MXit, currently hosted by the Meraka 
Institute, a division of the Council for 
Scientific and Industrial Research. 

The project “is designed to give high 
school students quick and easy access 
to a tutor to help with questions in 
mathematics,” says Butgereit. 

It has been an instant hit with learn-
ers, mainly because it is cheap and 
uses a cellphone as a communication 
tool. Where an SMS would cost 50c or 

more, messages sent via MXit cost as 
little as one or two cents. 

Butgereit says Math on MXit 
latched on to the fact that virtually 
every teenager owns a cellphone as 
a “medium of communication”. She 
says learners who want to interact 
with a maths tutor can simply “down-
load MXit software via WAP, which 
runs on all modern cellphones, and 
then register it with MXit”. MXit is an 
instant messaging system that runs 

on cellphones, and is a registered 
trademark of MXit Lifestyle. 

Once this is done, learners are able 
to ask tutors maths questions. “These 
questions are routed to a tutor who is 
online during specific hours to help 
provide answers,” says Butgereit. 

The service was available for only 
three hours a week but, because of its 
growing popularity, it is now increased 
to eight hours a week after school. But 
the tutor does not do homework, says 

Butgereit. The tutor only “guides the 
learner into working out the problems”. 

To avoid abuse of the system by social 
misfits who could use the facility to lure 
and molest children, Math on Mxit has 
introduced some safety features.

These include asking learners to 
use fictitious names when they regis-
ter and barring tutors from making 
contact with participants outside of 
the project’s scope. Tutors’ names, 
gender, race and age are also con-

cealed — they are simply 
called dr. math. 

The participants are, 
however, required to give 
their cellphone numbers 
so that “when a learner 
asks a question he or 
she can be identified by 
that number”, but more 
importantly, to “ensure 
the response goes back 
to the correct cellphone”. 

Butgereit said conver-
sations are recorded or 
logged for “quality and 
research purposes”.

 She said close moni-
toring of conversations 
is maintained to ensure 
tutors are not making 
unacceptable advances 
on children and that 
minors do not make wild 
or baseless allegations 
against the tutors. 

Because learners feel 
secure with the system, 
some also use it to ask 
for counselling. Even 
when they are referred 
to specific organisations 
that could provide pro-
fessional help, they are 
reluctant to interact with 
these structures.

Some learners use the 
system as a platform for 
social interaction. “A 
social atmosphere devel-
ops between the learners 
and the tutor. Learners 
would virtually ‘pop in’ 
when school was out just 
to chat,” says Butgereit.

MXit is confined to some 
parts of the North West 
province, having been 
conceived in partnership 
with Hartbeespoortdam 
High School, but plans are 
afoot to expand it around 
the country. 

Snippet 
from MXit

Learner asking a math-
related question:
(14:30:32) unknown-
9: hw do u work out 
the area of a circle
(14:30:36) dr. math: 
Hi, do you have the 
radius of the circle?
(14:32:06) dr. math: 
If you have the radius 
of the circle, then the 
area is pi times radius 
squared
(14:32:08) unknown-
9: 8mm
(14:32:41) dr. math: 
so pi x 8 x 8 the result 
will be in mm squared.
(14:43:12) unknown-9: 
okay thanks.
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Stop the 
bullies

Are there bullies lurking in your 
school’s stairwells, down dark 
passages or in the bathrooms?

Bullying takes many forms. It can be 
pushing, shoving, hitting and spitting, 
as well as name calling, making fun 
of, laughing at, gossiping or exclud-
ing someone, and can be clearly dis-
tinguished from normal peer conflict. 
Bullying is nothing less than preda-
tory aggression. It causes enormous 
pain and stress to victims and is never 
justifiable or excusable. The victim is 
never responsible for being the target 
of bullying. Bystanders who do noth-
ing to stop the bullying or to help the  
victim are just as guilty as the bully.

Everybody should enjoy their school-
ing equally, and feel safe, secure and 
accepted regardless of colour, race, 
gender, popularity, athletic ability, 
intelligence, religion and nationality. 
Safety, however, is not something that 
just “happens”. It is something that 
is structured and planned for. In an 
organisational setting this is normally 
accomplished by way of a policy. 

So, how effective is your school’s anti-
bullying or victimisation policy? Is it 
prominently displayed in classrooms 
and around the school? Are all staff 
members familiar with the procedures 
and motivated to implement them?

A good way of developing an anti-
bullying policy (or revamping an 
existing one) is to embark on an anti- 
bullying campaign. The purpose of 
this is to heighten awareness and focus 
attention on both the undesirable 
behaviour that you want to eliminate 
and the productive behaviour with 
which you wish to replace it.

An anti-bullying campaign that 
takes a holistic view by addressing the 
issues faced by all stakeholder groups 
— that is, the learners, faculty and 
staff, as well as the parents — has a far 
greater likelihood of success than one 
that focuses only on the learners.

Let’s begin by looking at this from 
the learner’s perspective. Most 
youngsters can relate to bullying as 
being an act of physical aggression, 
but are less able to identify the more 
subtle forms of manipulative or 
relational bullying — although they 
suffer the effects just as much. Your 
campaign, therefore, should assist 
learners to distinguish between bul-
lying and a “normal” argument or 
conflict between equals. 

Bullies enjoy inflicting pain. So, if 

Gail D’oré gives 
some tips on running 
an anti-bullying 
campaign

Bullying is predatory aggression and is never justifiable or excusable

we equip youngsters with a range of 
skills that will help them avoid the 
bully or cope effectively in a bullying 
situation, we rob the bully of his/her 
pleasure and strengthen the self-
esteem and self-confidence of the 
intended victim.

Bullies seldom operate in isolation 
and most like to have an audience. 
Onlookers who remain passively dis-
engaged (at best) or who actively sup-
port the bully (at worst) provide some 
of the ego-gratification that the bully 
needs. A well-orchestrated campaign 
will strongly emphasise the need for 
bystanders to become whistle blow-
ers and draw not only on individual 
empathy, but also on the school’s 
value system to support this. With 
so many eyes watching, most bullies 
would think twice before acting, par-
ticularly if the consequences are seri-
ous and inescapable.

Finally, learners need to know 
what the reporting procedures are, 
whom they need to speak to and what 
actions will follow. Consistency is the 
key. A procedure that is systematic 
and consistent will engender trust 
and a feeling of security.

The second vital stakeholder group 
is the teaching and administration 
staff. A series of mini-workshops 
aimed at identifying bullying behav-
iour, developing a clear school policy 
on bullying, establishing support 
systems for victims, bullies and their 
parents, putting in place sanctions for 
bullying, as well as developing proc-
esses for monitoring cases of persist-
ent bullying can be very helpful.

Many parents do not know how to 
respond appropriately when their 
child has been accused of or is the 
victim of bullying. Clear information 
regarding the school’s policy on bully-
ing as well as a document that outlines 
the correct procedures to be followed 
in the event of a bullying incident, min-
imises the risk of emotional outbursts 
and helps to maximise the degree of 
support from the parents. 

Keep your campaign alive by using 
visual reinforcement; posters, ban-
ners and colourful notices created by 
your learners will serve as constant 
reminders. Regular assemblies with 
bullying as a theme will help keep 
everyone involved and motivated.

With care and commitment we 
can make our schools the safe and 
secure learning environment that 
children need and teachers deserve.

For more information and help in 
running an anti-bullying campaign, 
contact Gail D’oré at LST Training and 
Development on 011 782 8042 or email 
rexgail@mweb.co.za

B
elle Primary School 
in Orlando West has 
no library, inadequate 
teaching staff, no staff 
room, too few class-

rooms and desks. It recently merged 
with Tlhoreng School and this month 
a name will be brainstormed for the 
new school. 

Belle is one of eight schools in 
District 12 in Soweto that had to be 
merged to avoid wasting resources, 
according to the Gauteng depart-
ment of education. This is ironic and 
bemusing given the fact that Belle is 
under-resourced.

The school grounds are bleak and 
dusty with no lawn or flowerbeds, the 
desks are old and scratched and there 
are 42 children in one class. Govern-
ment stipulates that there should be a 
maximum of 40 children per class.

But there is a sense of enthusiasm 
for learning, and hope for the future. 
The classrooms have brightly col-
oured posters, maps of the world, 
collages on human rights, and hand-
painted pine cones on the window-
sills. Many of the children who are 
learning geometry have smiles on 
their faces as they engage confidently 
with the maths teacher. Their hands 
shoot up to provide answers on how 
to make a flat roof. 

How does such incongruity — the 
bleak surrounds and the enthusiastic 
learner — happen? It’s the pride and 
passion for teaching and learning that 
accounts for the atmosphere at the 
school, says Adelaide Thipe, who has 
been a teacher at Belle for 21 years. 
She receives notes from the children 
saying, “I love you ma’am. I am who 
I am because of your input.” Thipe 
won’t leave the school for this reason, 
as these are the rewards that make 
teaching worthwhile. “Here we have 
so many hats: teacher, nurse, role 
model, social worker, mentor, police 
officer, nurse, mom, father, friend, 
psychologist and more.

“When I go home to my three chil-
dren there is nothing left of me. My 
grade two child says to me, ‘mom you 
no longer care for us’. I say, ‘just give 
me some time to breathe.’ You can’t 
disappoint these children, you make 
the best of an impossible situation. 
Of all the different things we could 

Newly merged school is proof that love, pride and commitment  
to education can bring success, writes Glenda Daniels

Thriving on love

have done we chose this, to teach, and 
it touches your soul that they really 
want to learn,” she says. 

Her story of the emotionally difficult 
environment she is teaching in is con-
firmed by a group of 10 girls who all 
wanted to tell their story to the Teacher. 
Eight are orphans. One girl says: “My 
mother died of TB, my father died of 
pneumonia, and I live with my cousins.” 
No adults? “No, no adults”. Another 
girl says: “My parents abandoned me, 
I don’t think they care where I am and 
where I live and what I do.”

Thipe says that when a learner says 
“I love you” to a teacher, that child is 
actually saying “I want to be loved 
by you in return”. This love must be 
provided. “When the child sends me 
a note saying, ‘I wish you were my 
mom’, I ask, ‘Who is your mom?’ I find 
out the mom is dead.”

Thipe says the everyday challenges 
at a township school are enormous: 
textbooks are insufficient and never 
delivered on time; there is a lack of 
parental involvement where parents 
exist; there are no netball courts, 
no soccer ground, no cricket pitch;  
inadequate toilet facilities; no library; 
and insufficient stationery. 

Yet the attendance at the school is 
outstanding, the teachers say, because 
of the dedication and commitment to 
learning from both the learners and 
the educators.

Another teacher, Mandisa Matlhoko 
proudly shows off her learners’ history 
and geography books. They are neatly 
covered in brown paper and plastic, 

and it is clear that their work has been 
carried out with pride. The children’s 
spelling is easily on par with learners 
of the same age at more privileged 
schools.  

Belle teachers say they are grate-
ful and lucky to have the support of 
Redhill School in Sandton, which 
provides material and professional 
support to the school. It is one of the 
private school’s outreach projects in 
the greater Johannesburg area.   

Belle inspires and shows hope for 
the future. The government has allo-
cated the biggest slice of the budget to 
education — in March Finance Minis-
ter Trevor Manuel announced in his 
budget speech that education would 
receive R105,5-billion. However, the 
day after the speech, in an interview 
with the SABC, Manuel admitted that 
the government’s administrative sys-
tems were weak: “It’s not a money 
problem, it’s a management problem.”

This is an almost euphemistic way 
of putting it. In February, a month 
after the school year had commenced, 
a heart-breaking sight was seen on tel-
evision: thousands of textbooks had 
been left abandoned in warehouses 
because the transport wasn’t available 
to deliver them to the schools. 

Belle is proof that with love, pride 
and commitment to education, we can 
succeed. It is a case of what a stunning 
success story South Africa could be, 
if the management of resources and 
skills were in place so that children at 
this school, who have the passion and 
hunger for education, can actually fly.

Dedicated: Adelaide Thipe, a teacher at Belle School in Orlando West. Photograph: Lisa Skinner

A teacher from Redhill School assists a maths class at Belle Primary 
School. Photograph: Lisa Skinner
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S
ABC Education and 
the Plastics Federation 
of South Africa have 
launched a fantastic 
plastics competition 

for grade 10, 11 and 12 learners to 
promote environmental awareness 

For more information contact 
Verusha Gunpath on 011 250 7371 or email verushag@mg.co.za

or Teniel Renaud on 011 250 7373 or email tenielr@mg.co.za 

Subscribe for only R120 and get 
your own copy delivered monthly.
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among school children. 
The competition fits 

in well with worldwide 
initiatives to encourage 
communities and com-
panies to curb activities 
that increase environ-
mental pollution.

The competition is 
divided into two catego-
ries: physical and applied 
science, and language. 

The language category 
is set aside for individual 
entries, while the physi-
cal and applied science 
category is for group 
entries with a maximum 
of four learners in each 
group.

In the language cat-
egory ,  l ea rner s  a re 
expected to “design an 
eye-catching booklet 
about the use of plastics 
in the design and manu-
facture of a motor car”. 
The booklet is targeted 
at learners aged between 
12 and 14. 

Learners must also 
highlight how the use of 
plastics affects vehicle 
weight, fuel consump-
tion, safety, impact on 
the environment and 
recycling. 

In the physical and 
applied science learning 
area, learners must com-
pile a report that inves-
tigates the re cycling of 
plastic waste at their 
school.

Their  report  must 
include,  among oth-
ers, possible sources of 
plastic waste material 
at their school or com-
munity setting such as 
plastic bags and poly-
styrene packaging. 

The report must also 
feature a “design for a 
collection system for 
the temporary storage” 
of the identified waste 
materials, as well as the 
drawing of a “floor plan 
of a drop-off centre for 
plastic collection”. 

The marketing man-
ager of SABC Educa-
tion, Danie Swart, said 
that the broadcaster 
teamed up with the Plas-
tics Federation because 
of its commitment to 
educational campaigns 
encouraging healthy, 
clean,  pollution-free 
environments for all 
South Africans. 

The competitions offer 
a string of prizes. For 
instance, winners at the 
provincial level would 
choose their prizes from 
a “range of fantastic plas-
tic products made totally 
or in part from plastic”. 

The prizes include computers, 
cameras, TV sets, DVD recorders, 
sport equipment and cellphones. 

Not only will learners be rewarded 
for their individual efforts but their 
schools will benefit too. The value of 
the prizes for the learner is R5 000 

worth of plastic products and 
R4 000 worth of plastic products for 
the school. 

Second place winners in all cat-
egories will receive certificates.

National prizewinners will be 
treated to a fun-filled weekend in 

Port Elizabeth. This will also cover 
the prize-giving event, sightseeing 
and educational activities. 

But if the quality of entries is not 
“up to standard”, a winner may not 
be selected in either category.

Learners can watch SABC1’s 

Science 4 Life programme, which 
will be broadcast every Monday at 
6.30pm from next month. Rules and 
other related details of the competi-
tion will be featured on the show. 

The deadline for entries is July 27 
2007.

A competition to raise awareness on environmental issues offers interesting rewards, writes Thabo Mohlala
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W
ith immense dif-
ficulty, Shellique 
Carby addressed 
a group of par-
ents at a recent 

autism meeting. Many were 
inspired by the way she embraces 
her life and  individuality.

Misunderstood by her family 
and rejected by her peers, Carby, 
a 22-year-old journalism student, 
endured an abusive childhood and 
was continually reprimanded by 
her educators. It wasn’t until a few 
years ago that her apparent rebel-
lion and disruptive behaviour was 
diagnosed as Asperger’s Disorder, 
a mild form of autism.

As a child Carby was often 
caught climbing over walls into 
neighbouring properties, engag-
ing in pranks and fights and dis-
rupting lessons at school. 

She rarely sat still and struggled 
to concentrate.

“I needed a lot of explanation to 
understand concepts and instruc-
tions, so I would constantly ask 
‘why’,” she told the Teacher. 

Another challenge was slow 
processing of information, which 
meant longer periods to com-
plete work and additional input 
towards maintaining her already 
“average grades”.

She found it difficult to inter-
act with her peers at school, 
spending most of her time alone. 
“I never knew how to make 
friends or how to maintain a  
relationship,” she explained.

Often, she bore the brunt of 
jokes because of her credulity. 
Asperger’s instils a gullible and 
naïve disposition. 

“I was very stubborn and resisted 
people who tried to force me to do 
something. If I didn’t get some-
thing I wanted, I would go into a 
temper tantrum.

“My parents didn’t know how to 
deal with me so they became insist-
ent in their efforts to discipline me. 
I hated them and they hated me … 
They were always criticising and 
threatening me because of my be- 
haviour. I never knew from one 
minute to the next what they 
would be like towards me. I lived 
in fear of them and tried to avoid 

their anger while also standing up 
for myself,” she said.

An inability to understand their 
daughter’s behaviour resulted in a 
rather confused Carby being sent 
to a bridging home for teenagers 
who were drug addicts, alcoholics 
and prostitutes.

“I have never done any of those 
things,” she noted.

Stimgatised as “a retard”, “undis-
ciplined, rude and insensitive” and 
“spoilt brat”, Carby endured vary-
ing degrees of punishment and was 
ultimately drawn into a cycle of 
physical and emotional abuse until 
her subsequent diagnosis by a psy-
chologist three years ago. 

The diagnosis was both a shock 
and a relief.

“Initially, I was very angry and 
wanted revenge on everyone who 
had teased or judged me,” she 
says.

It was, however, a defining 
moment, not only for her, but also 
for her parents and teachers.

“Before my diagnosis, teachers 
didn’t understand me. They shouted 
at me for not hearing correctly and 
not doing the right thing … 

“I was relieved because I realised 
that I couldn’t control most of my 
behaviour and that there was a bio-
logical cause behind it. I never imag-
ined that something was wrong 
with my brain, so this changed my 
outlook. I came to accept myself 
instead of going around in circles all 

the time,” she said.
She also suffers from attention 

deficit disorder, obsessive com-
pulsive disorder and oppositional 
defiance disorder, and is reliant 
on antidepressants to stabilise her 
mood.

“The main problem is social 
impairment. We are different 
because we are very literal, as 
we think in black and white. We 
hardly ever cry because we don’t 
have the ability to do it,” she 
explained.

She follows certain patterns 
almost obsessively, such as specific 
mealtimes and a daily exercise 
regime. A low immune system and 
allergies see her frequently ill and 
thus falling behind in her studies.

“I hate group work and I strug-
gle to concentrate in lectures or 
when I am reading. I still strug-
gle to make friends, and I get 
very angry if I’m in my residence 
and people are making a noise,” 
she said.

Despite these challenges and 
other major adjustments, cam-
pus life has facilitated both her 
emotional and intellectual devel-
opment, allowing her the free-
dom to be herself and a measure 
of privacy. “There are societies 
where I can freely talk about my 
interests and make friends with 
[people with] the same interests,” 
she said. 

While Carby will always carry 
scars from her troubled youth, 
she nevertheless asserts a refresh-
ing attitude and confidence that 
sparkles as she embarks on her 
journey into adulthood. 

“I made a decision to stand 
up for myself against criticism, 
not to care about what anyone 
thought of me, and to be myself 
— including behaving the way 
that came naturally to me.

“This is a journey of discovering 
your talents and the limits of your 
abilities. I learnt how to embrace 
myself,” she conceded.

Carby is keen to hear from people 
who may  have  similar disorders 
and may be reached at  
082 507 0983,  or via email at: 
shellique@cdrive.co.za

Beverley Sigamoney gets the inside story on a student 
living with Asperger’s Disorder

Shellique Carby

Something happening at your school?

Call 086 110 6488 for more information.

Let everyone know by advertising 
on www.allSAschools.co.za. 
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F
ree at last! Free at last! 
Thank God Almighty, 
we are free at last!” so 
said Martin Luther King 
in his famous “I have a 

Dream Speech”. As Freedom Day 
approaches, we may also be moved 
to repeat Martin Luther’s words. 
For indeed we are free at last: apart-
heid is dead and buried. We are all 
protected by a model Constitution 
and a Bill of Rights. We have a lit-
any of commissions and boards to 
safeguard our freedoms and rights 
encompassing gender, the youth, 
languages, human rights, et cetera. 
What more could we ask for? 

Much as we have a lot to be thank-
ful for, the present circumstances do 
not move me to scream “Free at last! 
Free at last!” But, dear reader, fear 
not. I will not complain about the 
usual suspects like crime, corrup-
tion, Zimbabwe, BEE, racism, and 
my favourite, the changing of place 
names. I will also not harp about the 
politicians: Thabo Mbeki or Jacob 
Zuma or Zwelinzima Vavi or Tony 
Leon or even George W Bush. I will 
instead engage you about some-
thing very basic, namely language 
and how freedom is mediated by the 
language you speak in contempo-
rary South Africa. 

When Martin Luther King spoke 
to America on August 28 1963, any-
one and everyone who cared to lis-
ten could hear and understand what 
he said. The English language is 
understood by virtually all Ameri-
cans. That is not so in this land. 
There are millions of South Africans 
who do not know what Nelson Man-
dela said in his famous 1964 treason 
trial speech now titled “I am pre-
pared to die”. And even more do not 
know what he said when he made 
his famous “balcony speech” on his 
release from prison in 1990. There 
are millions still who do not know 
what Mbeki said in his famous “I 
am an African” speech in 1996. To 
anyone who speaks the English lan-

guage, these iconic speeches have 
come to define the very essence of 
being South African. 

But these speeches are unknown 
to millions of South Africans who do 
not speak or understand English. It 
is not just these speeches which are 
not known to them. All the struc-
tures that underpin our democracy 
remain obscure and inaccessible to 
the non-English language speaker. 
We live in a country where what you 
know is a function of the language 
that you speak and read. And your 
ability to comprehend the freedoms 
that you have, and your ability to 
participate in the democracy is 
determined by language. Without 
the English language, you know very 
little about your freedoms. And your 
ability to participate in the democ-
racy is highly circumscribed. 

Take the Constitution as a starting 
point. Whereas there are translations 
of the Constitution in all the official 
languages, I have yet to meet anyone 
who understands the translated ver-
sions in the African languages on 
their own. I tried to read the isiZulu 
and siSwati ones and have failed dis-
mally. The translations only make 
sense when read in conjunction with 
the English versions because they are 
translated literally. Only God knows 
what those who do not speak English 
make of the Constitution. I am sure 
of this fact: the translated versions 

are a poor substitute for the real 
thing in English. 

Take also the matter of political 
discourse outside the election cam-
paign cycle. In general, the politi-
cal discourse at national level takes 
place almost entirely in English (and 
maybe in Afrikaans) — from policies 
to the Bills that are passed by Par-
liament. The non-English speaker is 
placed at a serious disadvantage  as 
far as participating in the democracy 
is concerned. How can you really 
engage with the political process 
when you do not know what is being 
debated? The non-English speaker 
is always at the mercy of the ad 
hoc translator. But as we all know, 
translation is a delicate undertak-
ing under the best circumstances. 
It is capable of introducing noise in 
the communication channel which 
seriously distorts the message. And 
in the hands of a novice, it can cause 
serious damage, much like in the 
comedy Going Up!

As noted above, the democracy we 
enjoy is supported by a range of com-
missions and boards. And hypotheti-
cally, these structures are accessible 

to all citizens. But the amazing thing 
is that all these structures communi-
cate with the citizens almost entirely 
in English. Do yourself a favour and 
check their websites. All but a handful 
of the web pages are in English only. 

Maybe the reason is that they 
assume the web is read by English- 
speaking people; I do not know. As 
I see things, the policy of providing 
public communication in English 
is detrimental to the rights of non-
English speaking citizens. It may 
be argued by these organisations 
that they do provide communica-
tion in the language of one’s choice 
if requested to. But that misses the 
point. By placing the information 
that the general public needs behind 
the barrier of a request, they impede 
communication. Besides, why should 
citizens have to request the informa-
tion when we all know that millions 
of them need it in their languages to 
start with? Would it not make sense 
to provide all the information in dif-
ferent languages on the web page? 

Finally, consider another vital ele-
ment in a democracy — the media. In 
any free society, the media is a vital 
platform for information-sharing and 
debate. But more than simply being a 
platform, the media also shapes opin-
ion and the “political reality”. 

Since the media is a powerful tool 
for influencing political developments, 
those who access it and make their 

views known through it have power. 
And the inverse is also true; those who 
cannot access the media for any rea-
son are powerless — the spectators in a 
game they should be playing. 

So, language plays a critical role in 
the making of the powerful and the 
powerless. The speaker of the Eng-
lish language has numerous media 
platforms to play with — ranging 
from radio (both public and com-
mercial), TV stations, print media 
and electronic media. The Afrikaans 
speaker, though not as fortunate as 
the English speaker, has a range of 
radio and print media platforms. Pity 
the speaker of Venda, Tsonga, Sepedi, 
and other African languages. They 
have only a handful of media outlets 
to tap into. These are whatever the 
SABC provides in the form of radio 
and the handful of television slots 
plus an insignificant print media. 

O
verall ,  there is no 
powerful media out-
side of English (and 
Afrikaans). And as a 
result, the speakers 

of African languages are rendered 
powerless because they are unable 
to tap into the most powerful media 
— the English media. 

While we should celebrate all the 
achievements that have been made 
in terms of legislation and struc-
tures to entrench freedom in the 
last 13 years, we are a long way from 
achieving the true meaning of free-
dom. The inequalities that language 
creates render millions among us 
unfree. Their world is devoid of 
the iconic speeches that we take 
for granted. They are also not in a 
position to read and internalise the 
rights that the Constitution guaran-
tees. 

Further, they are unable to engage 
in the political discourse both at the 
level of creating policies and laws 
and as well as engaging with the 
structures that are entrusted with 
safeguarding our freedoms. And 
since the powerful media is not in 
their language, they are denied the 
opportunity to influence or cre-
ate the “political reality” which the 
media shape. The dream is therefore 
deferred. 

Nhlanhla Thwala is the acting direc-
tor of the Wits Language School. He 
writes in his personal capacity 

Millions are excluded 
from the benefits of 
democracy because 
they don’t speak 
English, writes 
Nhlanhla Thwala

We live in a country 
where what you know 
is a function of the 
language you speak 

Unlike Madiba, Martin Luther King’s famous speeches were understood by his audience

“Tomorrow’s Science & Technology are in our youth’s hands”
Yes, it’s time for the Department of Science and Technology’s annual National Science Week!

Nine provinces, over 43 centres - all packed with activities that celebrate science, engineering and technology in our daily lives. 
National Science Week 2007 will be bigger and better than ever. You defi nitely don’t want to miss this!

Teacher and learner workshops, science competitions, public talks, fun runs, career exhibitions and leaner outreach 
programmes are just some of the edutainment planned for young and old!

Science has never been this much fun!! 

National Science Week 12 – 19 May 2007. For more details contact Isaac Ramovha on (012) 843 6879/ isaac.ramovha@dst.gov.za. Jabu Nukeri on 
012 392 9335 /jabu@saasta.ac.za and Erna Rossouw on (012) 392 9337/ erossouw@saasta.ac.za or visit the Saasta website on www.saasta.ac.za
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Why two years?
In order to have full and equal coverage of both the Arctic
and the Antarctic, IPY 2007-8 covers two full annual cycles
from March 2007 to March 2009. It will involve over 200
projects, with thousands of scientists from over 60 nations
examining a wide range of physical, biological and social
research topics.

All about discovery
For a majority of participants in the research projects, IPY is
all about discovery. What secrets, what clues to the planet’s
past, lie under the ice? How does life survive in extreme cold
and for long dark periods? What marvels of photochemistry
occur when spring’s first light strikes winter snow?

IPY represents a unique opportunity to push collectively
at these and many more intellectual frontiers, to explore
unseen places, to develop new concepts and theories, and to
set the stage for predictions, assessments, recommendations,
and future discovery through international collaboration and
partnership.

In South Africa
Prof Dave Walker, chairman of the IPY steering committee
in South Africa, says: “Apart from giving us valuable
information about climate change, the poles are also
archives of what the Earth was like in the past. Polar science
is crucial to understanding our planet and our impact on it.”

In South Africa IPY activities are endorsed by the
Department of Science & Technology, the IPY Steering
Committee and the National Research Foundation.

The IPY also gives South African scientists a unique
opportunity to partner with scientists from other countries
on certain projects.

“Among other projects, South Africa is a key participant
in an international IPY project that focuses on space weather
and geospace phenomena, such as the aurora,” says Walker,
“Called ICESTAR*, the project studies the similarities and
differences between upper atmospheric phenomena, many
of them associated with the aurora, at the two ‘conjugate’
ends of the Earth’s magnetic field lines in the northern and
southern hemispheres.

“ICESTAR aims to use modern instruments to under-
stand the nature of these interactions and their variations.
It is hoped that the major international science effort of
ICESTAR, in the context of the IPY, will answer a number
of scientific questions related to the flow of energy from
space down through the upper atmosphere.”

Dr Pierre Cilliers from the Hermanus Magnetic Obser-
vatory says: “Instruments for this project are located on
the ship, SAAgulhas, at the South African Antarctic base,
SANAE IV and on Marion Island. Space weather adversely
affects spacecraft operations, radio communication, radio
astronomy, electric power grids and satellite-based position-
ing systems. Global scale coordination of observing
networks will allow us to study geospace phenomena in
fundamentally new ways.”
Several institutions in South Africa participate in IPY
through polar research, including the Hermanus Magnetic
Observatory, the Institute for Satellite and Software Applica-
tions, Hartebeesthoek Radio Astronomy Observatory,
Rhodes University, the Space Physics Group at Northwest
University, the Radio Communications group at the Univer-
sity of Pretoria, and the School of Pure and Applied Physics
at the University of KwaZulu-Natal in Durban, Space

Weather Effects Research Group and Department of
Oceonography at the University of Cape Town, the
Department of Geography at the University of Pretoria
and the South African Weather Service.

International PolarYear (IPY) incorporates the International
Heliophysical**Year***.

IPY focus areas
• The atmosphere
Large-scale atmospheric circulations produce polar
weather systems that result in spring thaws, sea ice
movement, and severe winter storms. Long-range atmos-
pheric transport processes deliver pollutants to Arctic
and Antarctic environments. IPY researchers will give
careful attention to polar stratospheric clouds, to ozone
loss, and to damaging UV-B radiation penetrating the
polar atmosphere.

• Ice
The IPY occurs amidst abundant evidence of changes
in snow and ice. The extent and mass of glaciers and ice
sheets are declining. There are reductions in the area,
timing, and duration of snow cover, and reductions in the
extent and thickness of sea ice. Some changes show clear
downward trends over recent years and decades. These
changes have immediate consequences for land and ocean
heating, and for terrestrial and marine ecosystems. The
observations and modeling of IPY will document and
quantify the extent, rate and impact of snow and ice
changes and their impact on the sea level.

• Land
Permafrost, a form of ice that influences nearly 25% of
the northern hemisphere landmass, shows substantial
change. Warming air temperatures are causing permafrost
degradation, which affects local ecology and hydrology as
well as coastal and soil stability. Decomposition of per-
mafrost will also mobilise reserves of frozen carbon,
some of which, as methane, will increase the global
greenhouse effect. Researchers will focus on changes in
hydrological systems, on vegetation changes, on wildlife
populations and on the overall habitability of the Arctic.

• Ocean
Cold bottom waters flowing from the poles, coupled with
warm equatorial surface waters flowing toward the poles,
regulate the overall climate of our planet. At the same
time, marine ecosystems in polar regions play key roles
as downward ‘biological pumps’ in the global carbon
cycle. Warmer waters, loss of sea ice, invading species,
and contaminants will affect polar marine ecosystems,
particularly top polar predators such as bears, seals, and
whales. Integration of scientific models will allow
researchers to develop new strategies for sustainable
use of polar marine resources. Marine geologists will
establish histories of strategic oceanic gateways to
understand past polar ocean current systems.

• People
The more than four million people who stay in the Arctic,
called the northern people, will be included as partners
in the planning and conducting
of IPY research. IPY researchers
will focus on northern
human health, particularly
on impacts of pollution,
contaminants and parasites

in traditional foods, existing and emerging infectious
diseases, chronic diseases, and unhealthy behaviours.
IPY investigations will include studies of unique uses of
language, such as for intergenerational understanding
of sea ice. They will also study the health of the northern
people, their traditional knowledge, use of energy and
transport requirements.

• The atmosphere
Research during IPY focuses on space itself, particularly
solar processes that impact Earth’s outer atmosphere.
Among other projects, researchers will make measure-
ments of distant space from polar regions, and will
investigate the use of satellite sensors in space to monitor
polar conditions and processes. In partnership with the
International HeliophysicalYear, IPY scientists will
explore global geoelectric circuits and the auroras.
Researchers will evaluate Antarctic sites for suitability
as locations of future astronomical facilities. Satellite
sensors will provide large-scale views of snow and ice
properties and dynamics, of ocean colour and roughness,
of terrestrial geography and vegetation, and of atmos-
pheric processes and properties.

INTERNATIONAL POLAR YEAR –
Focus on the Arctic and the Antarctic

M A R C H 2 0 0 7 T O M A R C H 2 0 0 9

For the first time in 50 years, the international research community will be combining their efforts to study the two poles and the polar regions.
International PolarYear (IPY), a large international scientific programme studying the Arctic and the Antarctic, will run from March 2007 to
March 2009. IPY, organised through the International Council for Science (ICSU) and the World Meteo-
rological Organisation (WMO), is the fourth polar year, following those in 1882-3, 1932-3, and 1957-8.

Brought to you by the South African Agency for
Science & Technology Advancement. SAASTA aims to
bring science closer to society and is a business unit
of the National Research Foundation an agency of
the Department of Science & Technology.

For more information on IPY, visit the website: www.ipy.org saasta.ac.za

Glossary
* ICESTAR: Interhemispheric Conjugacy
Effects in Solar-Terrestrial and Aeronomy
Research.

** Heliosphere: The large, roughly egg-shaped
region of space around the Sun through which
the solar wind extends and through which the
Sun exerts a magnetic influence. The helios-
phere extends well beyond the orbits of the
planets, and its shape and extent fluctuate with
changes to the solar wind and other
influences.

*** International Heliophysical Year (IHY):
The IHY aims to advance our understanding
of the heliophysical processes that govern the
Sun, Earth and Heliosphere, and to demon-
strate the beauty, relevance and significance
of space and Earth science to the world.

www.saasta.ac.za

The SANAE-IV base on Antarctica. Photo:
Anton Feun, engineer, SANAE 46 team.
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I
t is 3.30pm and a dozen lit-
tle boys in long shorts, blue 
check shirts and ties are 
sitting around tables in a 
London schoolroom that is 

decked out with typical infant-class 
paraphernalia — alphabet charts, 
winter-themed paintings, and post-
ers of healthy foodstuffs. On the 
teacher’s instruction, the four-year-
olds close their eyes, then open 
them on command to describe a 
scene drawn on the back of a paper 
plate. The picture is unremarkable 
— a stick figure dancing around to 
a stereo — but the words cheerfully 
shouted by the pupils are something 
of a shock in the middle of Kensing-
ton: every one of the boys calls out 
“My mother is listening to music!” 
in perfect Chinese.

The scene, at Hawkesdown House 
preparatory school, is increasingly 
common in classrooms around the 
UK and not just in the sort of estab-
lishment where the children wear 
ties, caps and matching gabardines. 
In the most deprived inner-city bor-
oughs and in rural areas where Chi-
nese faces are few and far between, 
as well as in the cloisters of Eton 
and other top private schools, Man-
darin is taking off. Katharine Carru-
thers, Chinese networks coordinator 
for the UK’s Specialist Schools and 
Academies Trust, says interest has 
gone “from busy last academic year 
to manic. It is terribly exciting”.

It is not only school-age children 
who are getting caught up in the 
Mandarin rush. A handful of British 
parents are following the example 
of zealous New Yorkers and hiring 
Mandarin-speaking nannies to give 
their infants the ultimate head start. 
At the other end of the scale, the lan-
guage, with its chime bar-like pat-
terns of tones and beautiful but, to 
Westerners, initially incomprehen-
sible script, is being wrestled with 
in universities and adult learning  
centres as never before.

Magdalena Corso, collecting her 
son Oliver (4), from Hawkesdown 
House after his Chinese lesson, says 
she first sent him to a weekend Chi-

Larry Elliott in London

British finance minister Gordon 
Brown has announced his country’s 
backing for a global education rapid 
reaction force designed to provide 
schooling for millions of African chil-
dren in war zones or fragile states.

In an attempt to replicate the suc-
cess of the Red Cross and Medecins 
Sans Frontieres in health, Brown has 
provided £20-million to flood areas 
where education systems have bro-
ken down with “clusters” of skilled 
personnel.

United Kingdom Treasury sources 
said the effort — developed in collabo-
ration with the United Nations and 
aid agencies — would be concentrated 
in areas such as refugee camps where 
children can often live for many years 
without formal education.

“In 1807, a combination of social 
compassion and moral outrage 

Lucy Ward on the rush in the United Kingdom to learn China’s official language

nese club at three, and plans to do 
the same with her two younger chil-
dren. “Just looking at how the world 
is changing, the economic impact of 
China in the future, you can’t start 
early enough with children. And he 
loves it: it’s his secret world that I 
can’t understand,” she says.

Is the current cult of Mandarin 
merely a passing fashion, or might 
the subject reinvigorate language 
learning in this country, as some 
people predict? Can a nation that 
struggles to ask for “un verre de vin 
rouge” really master a language that 
requires a knowledge of 2 500 char-
acters just for daily use?

The trouble with trying to gauge 
the growth of the official Chinese 
language in the UK is that this new-
found interest has rather caught the 
Blair government unawares, and 
few accurate figures exist on who is 
learning it and where. A survey of 
schools conducted last autumn by 

CiLT, the national centre for lan-
guages, found that out of the 1 500 
secondary schools that responded, 
38 — approaching 2.5% — were 
teaching Chinese to pupils aged 14 
to 16. Most respondents said the 
subject had been introduced in the 
past three years, suggesting that 
things are changing fast. Indeed 
the latest department for educa-
tion and skills estimate is that more 
than 80 secondaries and a small 
number of primaries are now offer-
ing Mandarin.

Another CiLT survey found that 
part of the pressure to learn Chinese 
is coming from employers: global 
companies are keen that schools 
should give up on French and Ger-
man and teach Mandarin, Spanish 
and Arabic instead. And businesses 
want graduates who understand not 
only the language, but the culture, 
as they attempt to penetrate Chinese 
markets.

    The Chinese government is also 
doing its bit to promote Mandarin. 
New Confucius Institutes — mod-
elled on the Goethe Institute, Brit-
ish Council and Academie Francaise 
— are springing up worldwide to 
support the teaching of Chinese 
language and culture, with six now 
open or in the pipeline in Britain, 
including one based within London 
University’s School of Oriental and 
African Studies.

    Theresa Tinsley of CiLT suggests 
British high school students, in par-
ticular, may be attracted by “the lure 
of the new” — the chance to study 
a subject they have not covered 
earlier and do not view with weary 
familiarity. The chance to combine 
some language learning with Chi-
nese studies or even other subjects 
also appeals to some pupils, she 
adds: one Dudley secondary school 
has tempted students to sign up for 
Mandarin and business studies after 

they showed little enthusiasm for 
French.

The possibility, too, of trips to 
China, including growing numbers 
of language immersion courses 
part-funded by the British Council, 
are also for many a more attractive 
option than the traditional school 
exchange spent trailing a mis-
matched penfriend around Lille or 
Cologne.

Lincoln Christ’s Hospital school, 
a specialist language college in Lin-
coln, benefits from strong links with 
a school in Tangshan, a city south of 
Beijing. Nick Brown, its head of lan-
guages and a passionate advocate of 
the opportunities provided by lan-
guage learning for those who may 
have few advantages in life, says 
that the school now offers Manda-
rin to all pupils other than year sev-
ens (who take a modern European 
language on entry to the school). 
Around 40 are currently studying 
the subject, either in curriculum les-
sons, at lunchtime or after school.

Despite the growing enthusiasm 
for Mandarin in the UK, however, 
significant barriers remain. There 
are too many institutions chasing, at 
present, too few teachers, and teach-
ing materials remain far less devel-
oped than for other languages. In 
many state schools, languages have 
been wound down to little more 
than a token presence on the cur-
riculum and it will take great efforts 
and financial commitment to restart 
them.

Those who are already converted, 
though, are basking in the spotlight 
that is suddenly shining on their 
subject. Katharine Carruthers says 
that many state primary schools 
now band together to share Man-
darin teachers, who she says have a 
“missionary zeal” for their subject. “I 
would be thrilled to bits if it became 
a core language in the UK, but it 
should certainly be taught as a main 
curriculum subject,” she says. “I 
feel the anecdotal evidence and the 
level of interest mean it is definitely 
here to stay.” —© Guardian News & 
Media 2007

ended the British involvement in 
the slave trade,” said Brown. “Today 
that same compassion and outrage 
must inspire us to tackle the great 
wrongs of our time and to give every 
child in the world a better chance 
— freed from poverty and liberated 
by education.”

T h e  c h a n c e l l o r  m a d e  h i s 
announcement at an event at Glen-
eagles, scene of the 2005 G8 Sum-
mit, designed to reinvigorate the 
efforts on development in Africa 
made by leading western countries 
under Britain’s presidency.

Despite some recent progress, 
around 80-million children in Africa 
are out of school, with at least 30% 
of them living in countries affected 
by war or still fragile after conflict. 
The UK believes education should 
be given the same priority in global 
humanitarian efforts as food, water 
and shelter, and that locally based 

and accountable branches of the 
rapid reaction force could prevent a 
“lost generation of children” having 
no schooling.

Brown said that one of the biggest 
challenges in any conflict or crisis is 
the lack of skilled personnel to coor-
dinate resources, identify needs and 

deliver educational intervention. 
The UK will therefore channel funds 
through the UN children’s agency, 
Unicef, to help finance the first glo-
bal roster of education experts able 
to be deployed in poor countries.

With figures from the Organisa-
tion for Economic Cooperation and 

Development showing the first fall 
in aid flows in a decade, Brown said 
other G8 countries must meet the 
obligations made at Gleneagles on 
aid, debt relief and trade. “There can 
be no rest, no relaxing, no hesitation 
and no stalling,” he said, adding that 
it is vital to deliver on the pledges 
made at Gleneagles.

Martin Kirk, Save the Children’s 
head of advocacy, said: “The longer 
education is disrupted the more 
vulnerable children are to disease, 
exploitation and violence.

“There is still an enormous chal-
lenge to getting the millions of 
children without an education 
into school. This will need bil-
lions, not millions. We need all 
of the world’s richest countries to 
come together as they promised to 
at Gleneagles two years ago. The 
G8 are failing.” — © Guardian 
News & Media 2007

Brown’s emergency school squad

In the long term, the status of English will face competition from Mandarin. Photograph: AP

British Chancellor Gordon Brown with learners. Photograph: AP





22 

April 2007  theTeacher

Zena Richards reviews 
EDUCATING PEOPLE TO BE 
EMOTIONALLY INTELLIGENT by 
Reuven Bar-On, Kobus Maree and 
Maurice Elias (Heineman) R299

This book consists of 20 chapters 
which showcase the contributions 
of three respected authors and 
a diversity of theorists, scholars, 
practioners and researchers work-
ing in the field of social-emotional 
learning and the main schools of 
emotional intelligence.

It does not make for riveting 
reading, but if it is theory in prac-
tice and application that you are 
looking for, then this is the book 
for you. Each chapter deals with 
different approaches and attempts 
to provide a book that is accessible 
to the widest audience possible 
— from parents, educators, practi-
tioners and researchers et cetera. 
From a parent reader perspective 
the first six chapters would be of 
interest and so the book would 
appeal to the individual’s respec-
tive interest in a particular field 
or approach within the broad con-
struct of emotional intelligence.

A question raised in chapter 
nine: “Creating an emotionally 
intelligent school district: a skills-
based approach” did manage to 
capture my attention. The authors 
highlight potential contradictions 
within a specific learning outcome 
within the Life Orientation curric-
ulum and pose the following ques-
tion: how do we teach these chil-
dren about the need to wash their 
hands after visiting the toilet and 
before a meal when they do not 

have a toilet or a meal, nor running 
water, nor a bar of soap? Definitely 
an area of redress 12 years into our 
democracy. 

I got a sense that in certain  
chapters, introducing an emotional 
intelligence programme would 
resolve many of the schools difficul-
ties, but would the implementors 
still not face the same contradiction 
highlighted in the Life Orientation 
curriculum?

I would definitely recommend 
reading chapter  20 by Peter 
Salovey, which provides an integra-
tive summary and succinct review 
of each chapter, skillfully high-
lighting which area of research 
the authors are focusing on. The 
author asks important questions 
which summarised what I was 
left wondering after reading this 
book: “What is it about these pro-
grammes that make them effective? 
What are the active ingredients of  
programmes that work? What 
kind of school contexts allows  
programmes to thrive or, alterna-
tively, to ruin the best designed  
programmes? Can we generalise 
competencies developed through 
school-based programmes in other 
settings?

There is no doubt that pro-
grammes that develop the emo-
tional intelligence competencies 
of children and adults, are of great 
benefit to changing the social fabric 
of society. Weaving it into the tapes-
try of our current realities, I suppose 
is our challenge as a society.

Zena Richards is an educational 
psychologist 

An interesting 
enough read

BEE for teachers 
and learners
Thabo Mohlala reports on a new initiative to improve literacy

M
acmillan South Africa, 
one of the leading 
publishing houses, 
has  announced a 
g r o u n d b r e a k i n g 

empowerment initiative to help 
the Gauteng education department 
tackle problems around literacy and 
the mobilisation of resources. 

Called READ Empowerment 
Trust, the initiative is Macmillan’s 
broad-based BEE structure that is 
intended to benefit learners and 
teachers in Gauteng by giving them 
shares in the company. 

It is common knowledge that vari-
ous education commentators have, 
in analysing the problem of high 
failure rates in the country, high-
lighted poor literacy as one of the 
contributory factors.

The announcement also comes on 
the heels of a similar pilot project 
called the Accelerated Programme 
for Language, Literacy and Com-
munication, which the Gauteng 
department of education launched 
early this year to boost the culture 
of reading and writing in 24 public 
schools by training teachers.

Other than the Gauteng education 
department and Macmillan, the other 
major stakeholder is READ Educa-
tional Trust. READ has been roped in 
because of its vast experience, which 
spans 26 years in developing sound 
teaching methodologies and teacher 
development programmes. 

It is believed that learners who 
have been exposed to READ’s lit-
eracy programmes “are on average 
two grades higher in reading and 
writing than their peers”.

What the initiative means is that 
the trust would own 15% of the 
shares in Macmillan, discounted at 
60%, and the dividends that accrue 
annually would be “invested into 
language literacy and communica-
tion training and resources for the 
learners and educators of the schools 
identified as part of the trust”. 

So far, 22 schools in Gauteng that 
“demonstrate remarkable commit-
ment to their learners” have been ear-
marked to be part of the trust. But, with 
time, more schools would be included, 
even those outside Gauteng province 
once the loan has been serviced.

Projections put the annual turn-

over to the trust at around R200 000 
or more. READ Educational Trust’s 
national director Cynthia Hugo said 
there is a greater need within the teach-
ing community for more regular train-
ing and resources for literacy as well as 
improving general education levels.

Said Hugo: “It is the intention of 
the trust to provide assistance with 
language and literacy learning for 
the benefit of schools working within 
the framework of the curriculum and 
with the education department.”

Macmillan’s Chris Paterson 
described this as a “first for the edu-
cation focused publishing sector in 
South Africa”, adding the deal put the   
company ahead of the rest of the indus-
try including the industry charter. 

“We feel it is strategically imperative 
to align with the requirements of gov-
ernment to broaden the base of own-
ership, as well as to ensure the sustain- 
ability of a reading culture and indus-
try for the future,” said Paterson. 

He said the company has always 
wanted to come up with a BEE plan 
that goes beyond benefiting a hand-
ful of people, but “a far broader 
group of African people”. 

Paterson said: “Improving educa-
tion, increasing literacy, fostering a 
culture of reading and learning, and 
drawing out budding talent to build 
a strong, vibrant and ethical pub-
lishing sector, we believe are critical 
to the country and the industry.” 

He said the company realised the 
only way it could contribute mean-
ingfully to the country, was by look-
ing at “innovative ways to open 
the benefits of shareholding to the 
broader community and its South 
African stakeholders”.

As part of growing the culture 
of reading, Paterson said, not only 
must learners be encouraged to read, 
but also the existing and emerging  
African writers must be empowered. 

To achieve this, Macmillan has 
established two more trusts through 

which budding African authors 
and the staff (of Macmillan) would 
each own 5%. This coupled with 
the 15% given to the empowerment 
trust would bring Macmillan’s total 
empowerment shareholding to 25%.

Lilly Mbata, who spoke both as a 
trustee and a representative of prin-
cipals, hailed Macmillan for coming 
up with the shareholding scheme 
that seeks to empower African 
learners and educators of a number 
of public schools in Gauteng. 

What makes it different, she said, 
is that it has an element of sustain-
ability and that, with time, it would 
be replicated to other schools across 
the country. She said, as principals, 
they would not disappoint, but 
would roll up their sleeves to reward 
Macmillan’s good gesture.

Macmillan South Africa has launched a trust in Gauteng to give 
teachers and learners shares in its business. Photograph: Oupa Nkosi
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T
here is something surreal 
about flying to your holi-
day destination when it 
only costs R198 each way. 
I had a hard time believ-

ing kulula.com’s incredible special 
from Johannesburg to Cape Town, 
but the website did not lie and I did 
not blink as the credit card took the 
strain of flights for my family of six 
— for the equivalent of a peak-season 
return ticket for one.

The saving meant we could afford 
a hired car for a week and, more 
importantly, a beach house in Kom-
metjie, a mere 30 minutes from the 
Victoria and Alfred Waterfront and 
the bustle of the Mother City.

Before you cry “too expensive”, 
let me explain at the outset that 
the house cost R333 per person per 
night and, at just more than R600 
a day, the car amounted to another 
R100 or so per head each day.

This got us The Point, a double- 
storey, three-bedroom thatched 
house on Long Beach. And when I 

say “on”, I mean a step from the patio 
on to the powdery white sand.

I found The Point online at www.
capestay.co.za, an excellent por-
tal for anyone looking for holiday 
accommodation in the Cape. The site 
linked me with The Point and I dealt 
directly with amiable owner Piero 
Granelli. I could view photographs of 
the house and was offered references 
from previous guests.

I have rented holiday homes 
before, sight unseen, and have had 
some nightmarish experiences as 

a result. The trick is to understand 
what your money gets you: if you 
go for low budget, that is what 
you’ll get. Portals such as Cape- 
Stay help you to make an informed 
accommodation choice. You can 
browse through a wide range of 
alternatives, make direct contact 
with each subscriber via their own 
websites and, having considered all 
the angles, book directly with each 
establishment.

It certainly paid off as far as The 
Point was concerned. We walked 

into a house already familiar to us  
and were not disappointed. Lovely 
decor, crisp linen, great furniture, a 
fabulous upstairs lounge and deck, 
a sparkling pool and garden — and 
a gate in the patio wall that marked 
the start of the beach stretching for 
kilometres on each side: on the left 
to Kommetjie itself and on the right 
to distant Chapman’s Peak.

Within half an hour we were at 
home, lounging in our swimming 
costumes next to the pool (an infi-
nitely warmer option than the chilly 
Atlantic a few metres away — lovely 
to look at in the Cape, but you would 
be mad to swim in it!).

The ocean’s temperature was the 
only downside to our choice of des-
tination. Everything else was per-
fect, from the shopping mall a few 
kilometres away to the access to 
Cape Town and all its various attrac-
tions and some great restaurants 
in Simon’s Town and Fish Hoek — 
both a 15-minute drive away across 
the peninsula.

But the place where we spent the 
most time was Long Beach itself — 
walking, talking, playing, sitting, lay-
ing, paddling, snorkelling (in 5mm 
wetsuits, it is bearable!), running, 
jumping and snoozing. For ultimate 
relaxation, there is nothing like hav-
ing a beach on your doorstep. 

Even at night, sitting among the 
dunes with a small fire crackling 
in the Weber, the beach was “it” 
for us. With the lights of Hout Bay 
twinkling in the distance and the 
rhythmic flash of the Kommetjie 
lighthouse, night-time on Long 
Beach was the perfect prelude to a 
good night’s sleep, especially after a 
bottle or two of the Cape’s finest.

If you’ve “done” the Cape as I have, 
there is no need to stray far from 
your beach house in Kommetjie. But 
this was my son’s first visit to the 
land of the large, flat mountain and 
we did the tourist thing for him. In 

the process, we learned that being a 
tourist in your own backyard is fun 
and not, as everyone would have you 
believe, too expensive. 

Highlights of our rambles were a 
boat trip around the Waterfront on a 
water taxi, that large, flat mountain 
and the penguin colony at Boulders. 
The taxi, at R50 per person, was a 
great way to get around the Water-
front and learn some of the history 
of Cape Town’s port. That mountain 
— iconic and touristy as it is — is still 
one of the most beautifully serene 
and peaceful places I have visited. 
And the penguins were fabulous, as 
was Boulders Beach with its crystal- 
clear tidal pools, which made a 
warm change from the freezing 
waters off Kommetjie.

The einas? Kirstenbosch Botanical 
Gardens’ restaurant was diabolical 
and the car-hire company, National 
Alamo, will not be getting my cus-
tom again. Between them, they gave 
us sloppy service, bad food, some 
upset tummies and a car that was 
falling to pieces.

Cheap flights and a 
bit of research left 
no gap for nasty 
surprises, writes 
Sharon van Wyk

Sweeping views from The Point beach house in Kommetjie (above) and Table Mountain (below). Photographs: Sharon van Wyk

Getting there
Visit www.capestay.co.za 
and spend some time 
browsing through the various 
accommodation options — you 
will be pleasantly surprised. 
If you are interested in The 
Point, visit www.capestay.
co.za/the point/, which has all 
the information about this lovely 
home as well as contact details for 
owner Piero Granelli. You will find 
reasonably priced airfares at  
www.kulula.com. Sometimes it 
pays to stay online awhile and 
explore the various options. Our 
R198 special appeared while I was 
browsing, enabling me to take 
advantage of it immediately.

SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions
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F
rom  June 1, when the 
Usury Act will be  replaced 
by new credit pricing 
for  unsecured loans , 
credit card providers 

will be able to charge much higher 
interest rates than previously.  
This means the banks will be will-
ing to lend to higher-risk customers 
and, as a result, there will be even 
more credit card offers out there.

It is important for the consumer 
to shop around for rates. If you 
receive a credit card offer and you 
want to take it up, first establish the 
interest rate you will be charged and 
find out if another credit provider is 
prepared to make a better offer. And 
remember that, although credit pro-
viders will have to assess whether 
or not you can afford the credit, 
only you will really know if you can 
afford it or not. 

Ian Wood, financial services exec-
utive at Edcon, warns against taking 
up too much credit. “Using credit 
wisely and responsibly can make 
life easier when cash is short, but 
its ready availability can also lead to 
overspending,” he cautions.

According to the old adage, money 
is not everything, but when you 
have none because of indiscrimi-
nate credit card spending, you will 
find the damage is less about your 
financial circumstances and more 
about the impact on your life — on 
your relationships, your job and 
your health. 

Unaf fordable  personal  debt  

levels and the strains that accompany 
them are known to cause depression, 
end marriages, tear apart families 
and cause death through suicide 
and, indirectly, through the negative 
impact on your health.

According to Wood, a positive 
answer to any of the following ques-
tions could be a warning sign that 
you are falling into a debt trap: 
• Do you buy food and other neces-
sities on credit?
• Do you miss payments on your 
credit cards, thinking you will sim-
ply pay double next month? 
• Do you have more cards than you 
need and can afford? 
• Do you get a different feeling 
when you buy on credit than you do 
when paying with cash? 

• Do you have difficulty passing 
up a bargain when shopping?

If you want to stay clear of the 
debt trap, it is important to adhere 
to the following rules:
• Before buying on credit, always 

ask yourself whether you really need 
the item or whether you can wait to 
save for it and then pay cash. Always 
plan before you buy anything.
• If you can afford it, pay for neces-
sities such as food or school fees 
with cash. 
•Know your debt and the cost of 
credit. Work out exactly what fees 
and interest you are paying off on 
each debt every month and make it 
a priority to pay off those debts with 
the highest interest rate first.
• Make your repayments punctu-

ally and in full, preferably on or 
before the due date to avoid paying 
additional interest or fees.
• Set up an automatic monthly 
payment from your bank to your 
credit card for the normal monthly 
amount. This way, you will never be 
late or jeopardise your credit rating. 
• Consolidate your debt. Enquire 
about interest rates and fees at 
your bank, because you might find 
it more cost-effective to borrow 
enough money from them to pay off 
all your debts at once, before focus-

ing on paying back the bank. 
• Be honest with your credit pro-
vider. Let them know if your job 
status or salary changes. By keep-
ing your credit provider informed, 
you are making it easier for them to 
help you should you fall behind on 
your payment. 
• If, for any reason, you cannot 
afford the payment, either write 
to or call your credit provider to 
explain the reason. Your provider 
will work with you to ascertain the 
amount you can pay if you under-
take to catch up within a certain 
time period, or work together to 
find a smaller regular amount you 
can afford. As long as you stick 
to your promises, the credit pro-
vider is unlikely to take legal steps 
against you.
• Take debt seriously. Remember, 
there are serious implications if 
you miss credit repayments. Each 
missed payment pushes up the 
interest and pushes you towards a 
bad credit record, making it difficult 
to get credit in the future. 
• If you have a credit facility, treat it 
with care. Do not use it for unneces-
sary expenditure and do not exceed 
the limit without seeking prior 
approval from your credit provider. 
•  Do  no t  despa i r .  Wi th  s e l f - 
discipline, honesty and careful bud-
geting, you can escape or avoid the 
debt trap.

Banking to suit your lifestyle
We offer transactional accounts designed for your lifestyle. You have the choice between a savings account 
and a current account.

Savings account – E Plan
If convenience is important to you, then E Plan is the account for you. It is the ideal account for you if you 
have a monthly income of under R5 000 a month and want the flexibility to save money as well as make 
payments out of the same account.

Your E Plan ATM card is also a debit card and can be used to pay for purchases at stores displaying the 
Maestro sign. You may even draw cash at some of these stores.

Current account
Your current account provides you with a range of banking solutions to make your life easier. Our current 
accounts give you access to:

• MasterCard Cheque and Credit cards

• Maestro debit card

• An overdraft*

• A personal loan

• A garage card*

• A chequebook

• Subscription-free telephone and cellphone banking

• Choice of pricing options to make money management easier

• Access to 

     — Our AutoBank network

     — Internet banking

     — Home loans*

     — Vehicle finance*

* Subject to credit approval

For more information on our products and services, visit any Standard Bank branch, 
www.standardbank.co.za or call 0860 123 456.

Authorised financial services provider 
The Standard Bank of South Africa Limited (Reg. No. 1962/000738/06)  SBSA  307315-07/06

307315 Current Acc 20x4.indd   1 7/28/06   11:49:40 AM

Credit can be a 
lifeline, provided you 
keep it tightly under 
control, writes Maya 
Fisher-French

the Teacher

Help is available to consum-
ers who are haunted by the 
same bad debt. According to 

the office of the credit information 
ombud, consumers should not be 
listed by the credit bureaux for the 
same debt more than once.

“Consumers may not be listed 
more than once in terms of the same 
debt on a credit bureau; this has 
been part of our jurisdiction since 
the inception of this office and the 
same principle has been echoed in 
the National Credit Act,” says Manie 
van Schalkwyk, the ombud.

He explains how consumers can 
end up being listed for the same debt: 
l When a consumer stops paying 

an account, the credit grantor writes 
the debt off as a bad debt. The con-
sumer will be listed for two years 
at the credit bureaux by the credit 
grantor. At a later stage the credit 
grantor might sell the bad debt to a 
debt collecting company, which in 
turn lists the consumer at the credit 
bureaux in an attempt to recover the 
outstanding debt. 
l In other instances, the credit 

grantor does not sell the debt but 
appoints a debt collector to act as an 
agent in collecting the money from 
the consumer. The agent then lists 
the consumer with a credit bureaux 

in an attempt to recover the money.
l A credit grantor or debt collec-

tor lists the same information in 
more than one section of a consum-
er’s credit profile. 
l The credit grantor or debt collec-

tor lists the consumer at the credit 
bureaux as a result of non-payment 
and the listing remains on the credit 
bureaux for a period of two years. If 
the consumer fails to pay the out-
standing debt after the required 
two-year retention period on the 
credit bureaux, the credit grantors/
debt collectors list the same infor-
mation again with the bureaux in an 
attempt to recover the debt. 

According to the ombud, the con-
fusion is caused by lack of commu-
nication. The credit grantor does not 
inform the debt buyer that the con-
sumer has been listed at the credit 
bureaux; in turn the debt buyer does 
not ask relevant questions to ascer-
tain whether the consumer has been 
listed for the debt before. 

Consumers who have been listed 
at the credit bureaux more than 
once for the same debt can contact 
the office of the Credit Information 
Ombud on Tel: 0860 66 28 37, visit 
the website www.creditombud.org.
za or email ombud@creditombud.
org.za for help. This service is free 
of charge

Credit control

The ready availability of credit can lead to overspending. Photograph: Oupa Nkosi
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Welcome back from your 
first break of the year. Nat-
urally we all need to take 

a breather so that we can recharge 
our batteries and come back re-
energised. But there is a downside 
to it as well. And this is that it may 
disrupt the momentum you built at 
the beginning of the year. 

In fact most schools that perform 
well, some of which have been featured 
in this publication, use breaks such 
as the one you are returning from, to 
either catch up or finish the syllabus. 

One of those that we profile in this 
edition is Letsatsing High School 
in Mafeking, North West. Mpilo 

High School and Moses Mnisi High 
School, all in Limpopo, are other 
such schools that use these holidays 
to have additional classes.

The education community is still 
reeling from the spate of violence that 
recently hit some schools in KwaZulu-
Natal. In one incident, two female 
teachers were gruesomely murdered, 
allegedly by their colleague. 

Reports indicate that rivalry 
between the two teacher organisa-
tions in the province, namely the 
National Teachers’ Union and the 
South African Democratic Teachers’ 
Union might be the cause. As if that 
was not enough, another female 
teacher was also brutally stabbed to 
death in the classroom allegedly by 
one of her learners. 

Although the jury is still out on 
the real motive behind the killings, 
these are really disturbing and 

shocking developments that must 
be strongly condemned. They can 
hardly be reconciled with the noble 
profession of teaching let alone the 
school environment.

As always, we have put together an 
edition that should make an absorb-
ing and interesting read. Stories on 
i-pod and MXit remind us about 
the increasing use of technologi-
cal gadgets as one way of innovat-
ing our teaching methods and also 
enhancing classroom learning. 

What both these stories high-
light is the immense influence tech-
nology is having on our education 
system. And that this is a reality our 
teachers must embrace as they try to 
acquire more skills to master the use 
of these tools. The education depart-
ment must of course play a greater 
role in ensuring that this training 
does take place.

As part of this year’s freedom day 
celebration on April  27, we carry 
stories that address the theme. One 
is about the importance of mother 
tongue language; and that the con-
tinued use of  the English language 
means only a handful of people will 
take part in major decision-making 
processes that ironically impact on 
the lives of the majority. Therefore 
there is a need for a serious redress 
on the issue of language so that 
every citizen can attach value to the 
freedom we would be celebrating.

The second story on the same 
theme also highlights the challenges 
that our education system still has 
to wrestle with before we can get 
things right. It raises the question of 
glaring inequalities and gaps in our 
schools with those with resources 
doing well compared with those 
that have poor or no resources. It 

also draws attention to the issue 
that these disparities mean contin-
ued marginalisation of black chil-
dren who no longer see education 
as a stepping-stone out of their eco-
nomic misery. 

We also have an article on the 
topical HIV/Aids pandemic. It high-
lights the need to continue finding 
ways to improve the level of aware-
ness of learners to  HIV/Aids. 

It recommends, among other 
things, the use of school morning 
assembly as one of the ideal plat-
forms that can be used to educate 
and pass on important messages to 
learners on the disease. 

This could be done not only by lec-
turing them but by also involving them 
in some lively activities where learners 
themselves became key participants.

So let’s all knuckle down as you 
pick up from where you left off!

EDITORIAL

Graeme Bloch

O
ur  f r eedom ch i ld 
i s  turning 13 .  We 
should be proud we’ve 
brought her to her 
teenage years. 

She’s spent a significant part of her 
life in school. As Finance Minister 
Trevor Manuel reminded us recently, 
schools of quality are crucial if  “all 
people’s lives have equal worth”.

He also reminded us what edu-
cation is. Teachers hold the hopes 
of 11-million children in a profes-
sion based on “love for children and 
a desire for learning”. He rightly 
praised thousands of teachers who 
take this on with discipline and love.

Giving billions of extra rand, espe-
cially for teacher support and bursaries, 
Manuel asked if we get value for money: 
“[For this] step change in resources … 
we want to see a step change in results.”

We’ve done amazing things in educa-
tion, from unifying racial departments 
to new pro-poor norms and standards. 
Matric exams show enormous techni-
cal ability to run logistics, planning 
and coordination nationally.

Education is deeply embedded in 
society. South Africa has many his-
torical faultlines. Education draws 
into itself these fractures and strains 
and reproduce many inequalities 
and values of society as it is. 

Education also carries hopes and 
aspirations to emerge from this situ-
ation. Education — as the means of 
escape for individual and society — car-
ries the liberatory potential of our land. 

Yet South African education is in 
serious trouble. 

We are a country facing expanded 
growth. The current production of 
high-level skills is insufficient. 

In a country with great expectations 
of equity, education fails to make the 
grade, particularly impacting on black 
schools: poor, rural and township. 

In terms of key indicators across the 
school system, we know that educa-
tion has consistently poor outcomes. 

Our basic reading scores are 
among the worst in Africa. 

More alarming are disparities among 
schools. Too few get adequate maths 
and science results.  Half of learners do 
not even make it through school, drop-
ping out before completion.

For 60% to 80% of our children, 
largely black, education reinforces 

Celebrating our journey to freedom

marginalisation, condemning them 
to a second economy of unemploy-
ment and survival. Many township and 
rural schools have been described as 
sinkholes with children “warehoused” 
rather than educated. Two parallel edu-
cation systems mirror the two econo-
mies that separate South Africans.

Surveys talk about an overwhelm-
ing sense of sadness among young 
unemployed and circles of doom 
that reinforce their marginalisation 
and lack of hope.

Where students expect opportuni-
ties and assistance, many find hopes 
and dreams crumbling before their 
eyes, and face obstacles rather than 
ladders to progress and self-esteem.

Educational change is extremely 
complex, deep and long-term. We 
need to draw on all our resources, 
without simplistic or alienating 
calls. Wrong moves impact drasti-
cally on lives of real children.

Change is also urgent. We need to 
focus society around action to step 
up education quality.

Teachers are without doubt the core 
of development. In-school issues — 
classroom pedagogy and knowledge 
— and structures of management and 
organisation, are the first call. 

At some levels education authori-
ties are getting it right. But there are 
too many frustrations and cracks, 
especially at provincial level.

Beyond schools, we look at the 
wider society. Many problems are 
hardly of schooling’s making. Malnu-
trition, hunger, poverty, Aids, child 
abuse, criminal gangs, lack of books 
or people to assist at home, trans-
port, all impact on the classroom. 

At every turn networks, assets, 
capabilities and social capital avail-
able to poor communities, are sub-
ject to stress and pressure. The dif-
fering advantages of poor and rich 
children are some of the strongest 
reasons for inequalities and rela-
tively weak outcomes in poor com-
munities and schools.

Effective delivery requires coor-
dination and political will to pull 
school and non-school factors 
together in a planned, deliberate 
and strategised way. Joined-up gov-
ernment is not easy. 

We still today need a clear set of 
national priorities and goals for edu-
cation, with medium-term perspec-
tives and plans. Simple agreements 
are needed: what are our goals and 
expectations? In what proportion, 

and how, are we trying to get which 
learners through what levels? What 
do we expect from our teachers, and 
students? Can we set goals for five 
years, for 10, for 15?

There is no silver bullet. Nor the 
possibility of “business as usual”.

We desperately need national 
consensus around education, with 
involvement and pressure by ordinary 
citizens, to overcome deeply embed-
ded relations of inequality and differ-
entiated access. Teachers are the key.

Destabilising and divisive calls 
won’t help. It is sad but true that 
teachers have let their unions focus 
mostly on labour-relations issues, 
to the virtual exclusion of the lib-
eratory potential of their profession. 
Whether the threat of strikes at 
exam time; meetings in school time; 
or just issues of discipline and com-
mitment; these are things we need 
to discuss, without being defensive.

The legitimate expectations of our 
youth that education underpins their 
freedom, demands new, bold and com-
prehensive thinking and solutions.

Graeme Bloch is an education policy 
analyst at the Development Bank of 
Southern Africa

In a country with great 
expectations of equity, 
education fails to make 
the grade, particularly 
impacting on black schools: 
poor, rural and township. 
Photograph: Paul Botes

Many schools 
have been 
described 
as sinkholes 
with children 
‘warehoused’ 
rather than 
educated
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Free 
mother 
tongue tools 
needed

ogy, developed by Microsoft and vetted 
by the Pan South African Language 
Board, to be released to others. After 
all, isn’t that why the terminology was 
vetted? To be more accurate: it needs 
to be released so that others can use it 
in an unencumbered manner. 

Until that happens, we’re sorry,  
but the language vetting is just hot 
air and marketing by Microsoft. 
Until it is released so that others can 
use it, it actually hasn’t helped our 
languages. 

Our terminology is available at 
http: translate.org.za, with a clear 
licence for how people may use it.

We’re excited by what Microsoft 
is doing, because it does move us 
towards a truly multilingual coun-
try. But since Microsoft makes more 
than R3-billion a year from govern-
ment in licences fees, it is the least it 
could do. Of course, no one seems to 
be asking the questions: “Why so few 
languages” and “Why so long to get 
their bums into gear?” — Dwayne 
Bailey, Translate.org.za

I 
refer to the article “Mother-
tongue technology" (Feb-
ruary 2007). Can I suggest 
that you visit Translate.org.
za's website. That is what 

I would call pioneering — hav-
ing an Office suite, an email pro-
gramme, web browser, keyboard, 
spell checkers, et cetera available 
in 11 languages, and all of it can be 
downloaded for free.

While I'm excited about peo-
ple accessing technology in their 
mother tongue, I am always wor-
ried about that for which our 
schools are preparing our children. 
Are they preparing them to be 
Microsoft consumers, or develop-
ers of technology and business for 
Africa that we can export? 

Anyone can take our software 
home and use it legally. Any one of 
those children could be a pirate.

And, at more than R2 000 a pop, 
are we really reaching those who 
need this most? It also goes against 
the recent Cabinet memo, which pre-
ferred open-source software in gov-
ernment over proprietary software.

We are still waiting for the terminol-

SMSs

LETTERS
cal party, but I was ignored because 
the chairperson chose panel mem-
bers who belonged to his political 
party. He even boasted about it. The 
chosen one cannot even express 
himself. I think I was given the last 
number to ensure there were no 
means to think of me.  

I think principals with small  
enrolment figures should be 
given another title, because 

they don’t get the benefits. Heads of 
department are mocking us. Give us 
another name. It is unfair that I am 
called a principal, but I am getting 
the salary of a head of department. 
I’m serving as a deputy and head of 
department and I am fully involved 
in classroom activities, with 26 years 
of service. — EJ Pholela

As a second-year student, I 
want to know if Afrikaans 
fall under African languages, 

as Ms Pandor says the FL bursaries 
are for such langauages. 

I’m a high school principal for 
10 years now and have been a 
maths and science teacher for 

18 years. I have had enough. I have 
to manage without district office 
support and in my school the same 
teacher has been the source of a 
series of conflicts from 2001 to date 
with everybody at the school. Rede-
ployment purged these uncouth 
destroyers of ethics in progressive 
schools and Sadtu defends them. 
Sjoe! I wish I was just a maths and 
science teacher! — Iko, Eastern 
Cape

the Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since 
the thumb appears to have 
become a more powerful 
communication tool than the 
pen, we decided to introduce a 
new section to accommodate 
your messages. Please SMS 
your comments on articles 
in the Teacher and views on 
education to 083 409 7430. 
Please note that the Teacher 
will not reply to “call back” 
messages and also cannot 
reply to each SMS individually, 
but where possible will 
publish replies.

fee school” status. This money is of 
great help to these schools. It would 
also be appreciated if the depart-
ment could deposit the school’s 
Norms and Standards allocation 
directly into their bank accounts, or 
grant them Section 21 status. — SG 
Mkhize, Underberg, KZN

I’m worried about principals 
of farm schools who are paid 
as post-level one teachers, 

because of ENR of these schools. 
They teach grade one to seven and 
do administration and can’t they 
get the same salaries like other 
principals?

When is the 3% due to educa-
tors on salary levels seven, 
eight, nine and 10? If I’m 

not mistaken, they were going to 
be paid. We were promised that the 
money will be paid from July 2006, 
but nothing has happened. Why? Are 
we still going to lose a percentage 
of the back-pay like before? Are we 
going to get our increments in March 
as proposed?

The difference between a 
teacher with six years’ expe-
rience and a principal of a 

small school with 26 years’ experi-
ence is only R2 500. Is it fair?

Is it fair that you act on a post 
when the interviews took 
place and the SGB chairperson 

decided that you cannot be chosen 
because you do not belong to his 
political party? Ever since I’ve been  
there I have not favoured any politi-

Why does the KwaZulu-
Natal education depart-
ment undermine tempo-

rary educators and fail to pay them 
on time? Their other employees 
are paid on time. — Chris Mtshali, 
KwaNobamba

Congratulations to the educa-
tion department for grant-
ing needy schools the “no-

Thabo Mohlala

A 
programme by the Uni-
versity of North West’s 
Potchef stroom campus 
aimed at helping under-

qualified and unqualified teach-
ers has been given the thumbs-up 
by two eminent professors in the 
United Kingdom.

The programme, called the School 
of Continued Training of Teachers, 
was started in the 1990s after scores 
of teachers from the area asked the 
university to help them upgrade 
their qualifications. 

The director of the programme, 

Professor Manie Spamer, said most 
were practising teachers who would 
not have time to attend classes on a 
full-time basis. 

The university considered their 
request and decided to set up a  tailor-
made programme based on the “open 
learning” teaching model. 

In a recent evaluation of the pro-
gramme, Spamer said Professors 
Frank Banks and Peter Knight from 
the Open University in the United 
Kingdom declared it “unparalleled in 
South Africa”.

Spamer said the professors gave 
the programme a glowing report. He 
said they were particularly impressed 

with “quality control, learning cen-
tres, tutors” and were “very happy 
with our pass rate of more than 70% 
in advanced certificate in education, 
the national professional diploma in 
education and honours”. 

He said the professors also made rec-
ommendations such as “propos[ing] 
that we look into the possibility of 
replacing official examinations with 
portfolio” as this would ensure there is 
continuous assessment. 

“Boldness has paid off; we are 
impressed,” the professors said 
in their evaluation. “Our overall 
conclusion is that the NWU’s pro-
gramme exceeds South African spec-

ifications and outdoes practices in 
many universities across the world.” 

Asked why the programme was 
evaluated by foreigners, Spamer 
said this was because there was no 
other institution in the country that 
provides the same service. 

“We were not sure whether the 
programme was measuring up 
to international standards, so we 
invited two professors from the UK 
to do the evaluation,” he said. 

Spamer said the School of Contin-
ued Training of Teachers’ success 
can also be attributed to the “ster-
ling performance by its 36 centres 
across the country, 26 full-time lec-

turers and 195 administrative staff 
members”, said Spamer. The school 
also “serves approximately 18 000 
teachers in both South Africa and 
Namibia”.

Spamer said the school offers 
contact tuition twice a month as 
well as during March and October 
 vacations. 

The North West’s provincial edu-
cation department is also impressed 
with the school’s achievements and 
has “entered into a contract for the 
training of 30 000 teachers”, said 
Spamer. He said a similar contract 
has been concluded with the Mpu-
malanga department of education.

Teaching the teachers

Regarding the article “More 
money for a smarter future” 
(March 2007), Sue Muller 

Naptosa needs an update. With 
18 years’ maths experience in cat-
egory E, I get a whopping R11 000 
a month. She’s right that a teacher 
will never afford a house. It’s very 
sad. If salary determines our worth, 
I don’t feel valued. Only God and my 
learners can assess my work and my 
passion.

I am looking for a transfer to 
Gauteng. I’m a primary school 
educator at Daggakraal, Mpu-

malanga. — Nonceba Mabuza 
Editor: For contact details of this 
teacher, call the offices of the Teacher  
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• Remote control.
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